
Similarity Report

SCs indicate the percentage of the number of words found in other texts compared to the total number of words in the analysed document. Please note that high
coefficient values do not automatically mean plagiarism. The report must be analyzed by an authorized person.

In this section, you can find information regarding text modifications that may aim at temper with the analysis results. Invisible to the person evaluating the content of the
document on a printout or in a file, they influence the phrases compared during text analysis (by causing intended misspellings) to conceal borrowings as well as to falsify
values ​​in the Similarity Report. It should be assessed whether the modifications are intentional or not.

This list of sources below contains sources from various databases. The color of the text indicates in which source it was found. These sources and Similarity Coefficient
values do not reflect direct plagiarism. It is necessary to open each source, analyze the content and correctness of the source crediting.

Metadata

Name of the organization

Universitas Muhammadiyah Sidoarjo
Title

artikel hanindita putri

Author(s)

Hanindita Putri Ashari
Coordinator

PBI

Organizational unit

FPIP

Record of similarities

SC1

6248
Length in words

41715
Length in characters

Alerts

Characters from another alphabet ß 0

Spreads A→ 0

Micro spaces · 3

Hidden characters ß 0

Paraphrases (SmartMarks) a 32

Active lists of similarities

The 10 longest fragments Color of the text

NO TITLE OR SOURCE URL (DATABASE)
NUMBER OF IDENTICAL WORDS

(FRAGMENTS)

1 https://pdfs.semanticscholar.org/48b7/f63db441a0cb53c939d73999c6da5a6f6818.pdf 40 0.64 %

2 http://repository.upi.edu/103937/1/S_ING_1900007_Title.pdf 26 0.42 %

3 https://etheses.iainkediri.ac.id/5268/6/932215518_daftarpustaka.pdf 24 0.38 %

4 The Impact of Unidentified Elementary School Students' Character Values in the Independent Curriculum
Class IV Science Science Teacher's Book
Yusnidar Yusnidar;

24 0.38 %

8.56%
8.56%

Report date 7/28/2025
Edit date ---

Report has not been evaluated



5 https://www.academia.edu/69483139/Teaching_Writing_Through_A_Genre_based_Approach_In_An_Efl
_Context

22 0.35 %

6 https://files.eric.ed.gov/fulltext/EJ1200072.pdf 18 0.29 %

7 https://repository.uinsaizu.ac.id/25516/1/PRIYACANTIKA%20NUR%20MUDRIKATUN%20NI%27MAH_S
TUDENTS%27%20PERCEPTION%20ON%20THE%20GENRE-
BASED%20APPROACH%20IN%20TEACHING%20WRITING%20AT%20THE%20ELEVENTH%20GRA
DE%20OF%20SMA%20N%201%20BUKATEJA%2C%20PURBALINGGA.pdf

16 0.26 %

8 https://etheses.iainkediri.ac.id/13555/8/20202065_daftarpustaka.pdf 15 0.24 %

9 Exploring lecturers’ ways in assessing students’ English writing
Netta Ayuna, Reka Fitara, Asma Asma, Ika Kana Trisnawati;

14 0.22 %

10 https://files.eric.ed.gov/fulltext/EJ1278440.pdf 14 0.22 %

from RefBooks database (2.80 %)

NO TITLE
NUMBER OF IDENTICAL WORDS

(FRAGMENTS)

Source: Paperity

1 The Impact of Unidentified Elementary School Students' Character Values in the Independent Curriculum
Class IV Science Science Teacher's Book
Yusnidar Yusnidar;

36 (3) 0.58 %

2 Teacher’s Perceives on the Implementation of Genre-Based Approach in Teaching Writing
Cholifah Anjar Nur, Reza Pustika, Winanta Ardesia;

31 (5) 0.50 %

3 Integrating ChatGPT into EFL writing instruction: Benefits and challenges
Baskara FX Risang;

20 (2) 0.32 %

4 Exploring lecturers’ ways in assessing students’ English writing
Netta Ayuna, Reka Fitara, Asma Asma, Ika Kana Trisnawati;

14 (1) 0.22 %

5 ONLINE COLLABORATIVE WRITING TO ENHANCE STUDENTS’ WRITING MOTIVATION AND
WRITING ABILITY
Desty Febria,Amanda Az zahra;

13 (1) 0.21 %

6 Enhancing Arabic Writing Skills Through the Genre-Based Approach in Senior High School
Ashari M Yahya, Rifatul Mahfudhoh, Huda Mokhammad Miftakhul;

12 (2) 0.19 %

7 Communicative Language Teaching Manifestation in an English as a Foreign Language Classroom
Effendi Dwiky Ahmad, Dian Novita;

11 (2) 0.18 %

8 GENRE-BASED APPROACH AND PRE SERVICE TEACHERS IN ELT: A PERSPECTIVE
Lulu Laela Amalia;

8 (1) 0.13 %

9 Genre-Based Approach To Enhance University Students’ Ability And Creativity In Writing Narrative Story
Senny Suzanna Alwasilah;

7 (1) 0.11 %

10 The Effect of Genre Based Approach For The Students Writing Skill
Pangaribuan Jontra Jusat, Arny Linia,Prayuda Meikardo Samuel;

6 (1) 0.10 %

11 The Application of Power Point in Teaching Writing Within the Genre-Based Approach
Kety Soraya;

6 (1) 0.10 %

12 The Implementation of Process Based Approach in Teaching Writing on The Tenth Grade Students in
Senior High School
Juniarta P. A. K.,Pangestu Made Hendrawan, G. Mahendrayana;

6 (1) 0.10 %

13 Exploring The Use of Narrative Texts in Teaching Writing for EFL Classroom
Apoko Tri Wintolo,Qatrinada Cardianti;

5 (1) 0.08 %



NO CONTENTS NUMBER OF IDENTICAL WORDS (FRAGMENTS)

from the home database (0.19 %)

NO TITLE
NUMBER OF IDENTICAL WORDS

(FRAGMENTS)

1 Artikel Revisi (Edward Eka Wardhana) New (2)
12/16/2024

Universitas Muhammadiyah Sidoarjo (FPIP)

12 (1) 0.19 %

from the Database Exchange Program (0.00 %)

NO TITLE NUMBER OF IDENTICAL WORDS (FRAGMENTS)

from the Internet (5.57 %)

NO SOURCE URL
NUMBER OF IDENTICAL WORDS

(FRAGMENTS)

1 http://repository.upi.edu/103937/1/S_ING_1900007_Title.pdf 49 (4) 0.78 %

2 https://repository.uinsaizu.ac.id/25516/1/PRIYACANTIKA%20NUR%20MUDRIKATUN%20NI%27MAH_S
TUDENTS%27%20PERCEPTION%20ON%20THE%20GENRE-
BASED%20APPROACH%20IN%20TEACHING%20WRITING%20AT%20THE%20ELEVENTH%20GRA
DE%20OF%20SMA%20N%201%20BUKATEJA%2C%20PURBALINGGA.pdf

47 (6) 0.75 %

3 https://pdfs.semanticscholar.org/48b7/f63db441a0cb53c939d73999c6da5a6f6818.pdf 45 (2) 0.72 %

4 https://files.eric.ed.gov/fulltext/EJ1200072.pdf 30 (2) 0.48 %

5 https://etheses.iainkediri.ac.id/5268/6/932215518_daftarpustaka.pdf 24 (1) 0.38 %

6 https://www.academia.edu/69483139/Teaching_Writing_Through_A_Genre_based_Approach_In_An_Efl
_Context

22 (1) 0.35 %

7 https://media.neliti.com/media/publications/517395-the-implementation-of-genre-based-approa-
5163ac7c.pdf

20 (2) 0.32 %

8 http://mjltm.org/article-1-52-en.pdf 18 (2) 0.29 %

9 https://etheses.iainkediri.ac.id/13555/8/20202065_daftarpustaka.pdf 15 (1) 0.24 %

10 https://files.eric.ed.gov/fulltext/EJ1278440.pdf 14 (1) 0.22 %

11 https://www.worldresearchlibrary.org/up_proc/pdf/1471-15276799531-8.pdf 13 (2) 0.21 %

12 https://runas.religacion.com/index.php/about/article/view/100 12 (1) 0.19 %

13 https://etheses.iainkediri.ac.id/14074/3/20202085_bab2.pdf 12 (2) 0.19 %

14 https://files.eric.ed.gov/fulltext/EJ1320558.pdf 11 (1) 0.18 %

15 https://etheses.iainkediri.ac.id/13555/3/20202065_bab1.pdf 10 (1) 0.16 %

16 https://etheses.iainkediri.ac.id/14123/7/20202072_daftarpustaka.pdf 6 (1) 0.10 %

List of accepted fragments (no accepted fragments)

 Genre-Based Approach for Teaching Writing Skills to Junior High School Students

Hanindita Putri Ashari1), Dian Novita *,2) 

1,  2*) Program Studi Pendidikan Bahasa Inggris,  Universitas  Muhammadiyah Sidoarjo, Indonesia

 *Email Penulis Korespondensi: diannovita1@ umsida.ac.id Page | 1  

10 | Page

Page | 9




Abstract. Writing is an essential skill in English learning, yet many Junior High School students struggle with organizing ideas and using appropriate 
language structures. This study investigates the implementation of the Genre-Based Approach in teaching narrative texts at a private Islamic school in 
Sidoarjo, East Java. Employing a qualitative  method,   data were collected through classroom    observations and semi-structured interviews with  
one English teacher. The findings revealed that the teacher implemented the Genre-Based Approach in a structured manner, following four stages: 
building knowledge, modelling text, joint construction, and independent construction. Despite its effectiveness, the implementation faced several 
challenges, such as low student motivation and limited English vocabulary. To address these issues, the teacher applied various adaptive strategies, 
including the use of digital media, games, mixed-language instruction, collaborative group work, and motivational feedback. The strategies were aimed at 
increasing student engagement and supporting their writing development. The study concludes that while the Genre-Based Approach is beneficial in 
students’ understanding of narrative texts and improving their writing abilities, its success relies heavily on the teachers’ ability to adapt to students’ 
needs and classroom conditions. This research highlights the importance of strategic scaffolding and creative teaching practices in overcoming obstacles 
in English writing instruction. 

Keywords - Genre-Based Approach, writing skills, English language teaching, teaching strategies


 Abstrak.  Menulis  merupakan  keterampilan penting dalam pembelajaran Bahasa Inggris, namun banyak  siswa  Sekolah Menengah Pertama  
yang  masih  kesulitan  dalam mengorganisasi ide dan menggunakan struktur Bahasa yang tepat. Penelitian ini mengkaji penerapan Genre-Based 
Approach dalam pembelajaran menulis teks naratif di salah satu sekolah Islam di Sidoarjo, Jawa Timur. Penelitian ini menggunakan metode kualitatif 
dengan teknik pengumpulan data melalui observasi kelas dan wawancara semi-terstruktur dengan satu guru Bahasa Inggris. Hasil penelitian 
menunjukkan bahwa guru menerapkan Genre-Based Approach secara sistematis melalui empat tahapan, yaitu membangun pengetahuan, memodelkan 
teks, konstruksi Bersama, dan konstruksi mandiri. Meskipun pendekatan ini efektif, terdapat beberapa tantangan dalam pelaksanaannya, seperti 
rendahnya motivasi belajar siswa dan terbatasnya kosakata Bahasa Inggris mereka. Untuk mengatasi tantangan tersebut, guru menerapkan berbagai 
strategi adaptif, seperti penggunaan media digital, permainan, penggunaan Bahasa campuran, kerja kelompok kolaboratif, dan umpan balik yang 
memotivasi. Strategi-strategi ini bertujuan meningkatkan keterlibatan siswa dan mendukung perkembangan keterampilan menulis mereka. Penelitian ini 
menyimpulkan bahwa Genre-Based Approach memberikan manfaat dalam meningkatkan pemahaman siswa terhadap teks naratif dan keterampilan 
menulis mereka, namun keberhasilannya sangat bergantung pada kemampuan guru dalam menyesuaikan pendekatan dengan kebutuhan siswa dan 
kondisi kelas. Penelitian ini menekankan pentingnya scaffolding yang strategis dan praktik mengajar yang kreatif untuk mengatasi hambatan dalam 
pembelajaran menulis Bahasa Inggris.

Kata Kunci - Genre-Based Approach, keterampilan menulis, pengajaran Bahasa Inggris, strategi pengajaran

1. I. Introduction 

Teaching writing skills is one of the problems that teachers face when teaching students in an English classroom [1], particularly in Junior High School, 
which involves concentration and thought to organize ideas artistically, rationally, and analytically in a purposeful way [2]. Writing skill is a crucial element 
in language acquisition, as it is not only a means of communication on paper but also a means of expressing ideas, thoughts, and creativity. Writing is a 
means of assessing students’ achievement in English and other courses [3]. Research demonstrates how writing skills development involves a variety of 
elements, including ideas, unity of paragraphs, sentence pattern, grammar, correct punctuation, vocabulary, spelling, and capitalization [4]. Moreover, 
using cognitive strategies and background knowledge about the target culture, writing encourages teachers to teach various aspects to their students [5]. 
In education, writing skills are indispensable to support students’ learning process, as they help with overall language acquisition and critical thinking 
skills. Students’ writing ability can be improved if they are continuously motivated to learn to write [6]. Students who struggle with English writing may face 
challenges in their education and career [7]. Therefore, the need for effective writing skills development is very important to support the students’ learning 
process.

One approach that has been proven effective in improving writing skills is the Genre-Based Approach which has been adopted by many teachers. Since 
many studies have shown that this approach is effective in solving teachers’ and students’ problems, it has become popular and recommended. The 
Genre-Based Approach is an innovative approach to help students understand the steps of writing in a structured way and find information easily [8], 
which emphasizes students’ understanding of different types of texts and the contexts in which they are used. Further, Hyland elaborates on this 
approach by presenting a Teaching and Learning Cycle, which consists of three main stages: modelling of the target genre, joint construction of texts, 
and independent construction by students [9]. Each stage plays a critical role in helping learners to understand not only the textual but also the social 
purposes and contexts in which the texts are produced.

A similar structured approach is also emphasized by Lukmawardani and Badriyah [10], who outline four essential stages in implementing the Genre-
Based Approach in the Indonesian Classroom. The first step is knowledge building about the subject. The teacher provides basic information, key 
concepts, and important context so that students understand the material and build an understanding of the topic they will write. The second step is text 
modelling. The teacher provides a text for students to study in order to know how to organize paragraphs, develop ideas, and maintain flow for the 
expected text type. By studying this example, students gain insight into the structure and style of the genre they are learning. The third step is text 
construction together. The teacher and students work together to write a text based on the understanding and example texts that have been learned. This 
step is an opportunity for students to implement writing skills with teacher guidance, reinforcing their understanding of the genre and encouraging active 
participation.  The final step is text construction independently. The final step is for students to apply all the skills and knowledge they have learned by 
writing the text independently as a form of evaluation of student’s abilities as well. This step serves as both practice and assessment. These stages align 
with Hyland’s model and highlight the importance of gradual and scaffolded learning in improving students’ writing skills.

The research focuses on narrative text because this genre is taught by teacher and is also one of the students’ favorite types of texts. The type of text is 
close to students, and they often encounter it in various types, such as fairy tales, folktales, and imaginative stories. By using narrative text, the learning 
process becomes more meaningful and fun. In addition, the structure and linguistic characteristics of narrative texts are in accordance with the stages in 
the Genre-Based Approach. Teachers can identify challenges in writing instruction, such as students’ difficulties with vocabulary, grammar, or 
organization, and resolve these challenges through a Genre-Based Approach. Thus, narrative text serves as an accessible and practical option to 
explore the challenges and opportunities in implementing the Genre-Based Approach in English writing lessons.

The study was conducted at SMP Muhammadiyah 5 Tulangan. The focus of this research is on an English teacher who recognized that students were 
struggling with their writing skills. Aware of this challenge, the teacher independently decided to implement the Genre-Based Approach as a strategic 
solution in the classroom. Therefore, this study aims to explore how the teacher applied  the Genre-Based Approach  in  narrative  writing  instruction, 
the challenges encountered during its implementation, and the strategies used to overcome them.

Previous studies have investigated  the  use  of the Genre-Based Approach in   learning and teaching writing skills at various levels. Wicaksono, 



Sulistyaningsih, and Syakur [11] demonstrated that the Genre-Based Approach not only significantly improved the writing skills of ninth-grade students 
but also made the learning process more enjoyable and meaningful for students. The approach is recommended as an alternative teaching method for 
writing instruction. Another research investigated  that the Genre-Based Approach is effective  in improving students’ academic writing skills, 
especially in the context of sustainability issues was reported by Zhang and Zhang [12]. Based on the study, the Genre-Based Approach helped students 
understand the structure and purpose of texts and enhanced students’ critical and reflective thinking skills by integrating social context and global issues 
into the learning process. Similarly, Mastura, Arsyad, and Kyoto [13] found that the Genre-Based Approach  has a significant effect on students’ 
writing ability  in recounting texts at the senior high school level. Their study revealed improvement in key  components of  writing,  including  content, 
organization, vocabulary, language use, and mechanics,   suggesting that this approach can enhance students’ overall writing performance and is 
effective for use in EFL classrooms. 

The previous research  shows that the Genre-Based Approach  can improve students’ writing skills, but they have not yet been discussed in terms of 
understanding how to overcome the challenges during the process of teaching English. Therefore, the present study aims to identify and analyze the 
challenges faced by the teacher in teaching writing skills  using the Genre-Based Approach,  as well as to find out and recommend what strategies are 
applied by the teacher to overcome these challenges. The research questions for the study are formulated as follows:

 1.	 How does the teacher apply the Genre-Based Approach  for teaching writing narrative text?

2.	 What problems does the teacher face in implementing the Genre-Based Approach for teaching writing narrative text, and how are those challenges 
addressed?


2. II. Methods

Research Design

This research employed a qualitative research design to identify and understand the challenges faced by teachers in teaching English writing skills using  
the  Genre-Based Approach  at one of the   private Islamic schools in Sidoarjo, East Java, Indonesia. This qualitative method is suitable because it 
allows the researchers to identify, describe, and interpret the effectiveness of the program from the teachers’ perspective to gain insight into the dynamics 
of learning in the classroom [14]. 


Research Setting

This study was conducted at a private Islamic school in Sidoarjo, East Java, during the even semester of the 2024/2025 academic year. The research 
took place for one month, during February. There are two English teachers at this school, but only one teacher was selected as the participant for this 
study. The selection was based on specific criteria: the teacher had actively implemented the Genre-Based Approach in his classroom, had more than 
eight years of teaching experience, and held an undergraduate degree in English Language Education. His long teaching experience and consistent 
application of the Genre-Based Approach made him a highly relevant subject for this research. 


Research Instrument

This research used two main instruments to collect data: classroom observations and semi-structured interviews. Classroom observations were 
conducted during four teaching sessions  to answer the first research question  regarding how the teacher implemented the  Genre-Based Approach 
in teaching narrative text.  The researcher used an observation checklist adapted from the Hyland Genre-Based Approach framework:  building 
knowledge of the  field,  modelling, joint construction,  and  independent construction. The researcher took notes and captured classroom activities 
through photographs to support the analysis.

Semi-structured interviews were used to answer the second research question regarding the challenges faced by teacher and the strategies used to 
overcome them. The questions were designed based on Hyland, who stated that Genre-Based views writing as a purposeful social and contextual 
response, and helps students understand how texts function in specific communicative situations [15], covering five main areas: understanding of the 
genre concepts, principles of genre-based teaching, implementation of the teaching and learning cycle, challenges in applying Genre-Based Approach, 
and solutions or strategies used by the teacher.


Data Analysis Techniques

The data obtained were analyzed using a thematic analysis approach, guided by Lochmiller [16], which involves familiarizing with the data, generating 
initial codes or categories, reviewing and grouping the data into broader themes, and reporting the findings. 

For classroom observation data, the researcher used a structured observation sheet based on the four stages of the Genre-Based Approach. Each 
observation item was analyzed by identifying whether the teacher’s practices aligned with these theoretical stages. The results were classified according 
to these stages and presented in table form to provide a clear overview of the implementation.

For interview data, the researcher first transcribed the recordings, then categorized the responses based on Hyland’s theoretical framework, such as 
genre understanding, teaching principles, implementation steps, challenges, and solutions. These categories served as a basis for classifying the 
responses. The researcher applied a deductive analysis to match participant responses to themes. This approach ensured that the findings were directly 
aligned with the research questions and theoretical framework.	 	 

3. III. FINDINGS AND DISCUSSION

This section presents the results of research obtained through interviews and observations of the English teacher in implementing the Genre-Based 
Approach in the classrooms. The results were compiled and analyzed based on three main focuses in accordance with the problem formulation in this 
study, namely:  1) How does the teacher apply the Genre-Based Approach  for teaching writing narrative text?, 2) What problems does  the  teacher 
face in  implementing the Genre-Based  Approach  for  teaching writing   narrative text?, and 3) How does the teacher solve  the  problems in  
implementing the Genre-Based  Approach  for  teaching writing   narrative text?.


Findings

1. The  Implementation of a Genre-Based Approach  by the Teacher in Teaching Writing Narrative Text

The observation results revealed that the teacher implemented  the Genre-Based Approach in  a structured and sequential manner, following the four 
stages: building knowledge, modelling, joint construction, and independent construction. To present the findings clearly, the observed teaching activities 
are summarized in the table below.

1. Building Knowledge Stage




No.	 Aspects	 Yes	 No	 Description

	 Teachers introduce the social context and communication objectives of the genre of the text being studied.	 ✓	 	 

	 Teachers use real media or examples (text, videos, images, etc.) to trigger student understanding.	 ✓	 	 The teacher shows a YouTube video 
on narrative texts, explains each point, and the students summarize the material.

	 Teachers engage students in discussions about their experiences or knowledge related to the topic.	 ✓	 	 The teacher reviewed the Narrative 
Text material through question and answer sessions and asked students to share folk tales they knew, then discussed them.

	 The teacher explains why this genre is important and how it is used in real life.	 ✓	 	 

	 Teachers make sure students understand the vocabulary or key concepts relevant to the genre.	 ✓	 	 


In the first stage, the teacher introduced the social context and communicative purpose of narrative texts. Through YouTube videos, class discussions, 
and the sharing of familiar folktales, students were encouraged to activate prior knowledge and build foundational understanding of narrative texts.


2. Modelling Stage


No.	 Aspects	 Yes	 No	 Description

	 The teacher presents examples of texts that correspond to the genre studied.	 ✓	 	 

	 Teachers guide students to analyze the structure of the text.	✓	 	 

	 The teacher explained the distinctive linguistic features of the genre.	 ✓	 	 

	 Teachers engage students in discussions to identify the characteristics of the genre.	 ✓	 	 

	 Teachers give students the opportunity to ask questions	 ✓	 	 


In the modelling stage, the teacher presented a sample narrative text and guided students to identify the structure along with typical linguistic features. 
This was done through discussions and Q&amp;A sessions to ensure active student engagement in recognizing genre characteristics.


3. Joint Construction Stage


No.	 Aspects	 Yes	 No	 Description 

	 The teacher guides students in planning the text (making an outline or outline).	 ✓	 	 Since learning is focused on understanding the content of 
the story through questions, teachers do not create text outlines with students, but guide them in identifying parts of the text such as orientation, 
complication, and resolution through comprehension questions.

	 Teachers and students jointly write or compose texts according to the genre studied.	 ✓	 	 The activity does not focus on writing new texts, but 
rather on teachers and students discussing the content of existing texts together by answering questions such as who the characters are, where the story 
takes place, and how the story ends.

	 Teachers provide feedback during the text preparation process.	 ✓	 	 The teacher corrects students' incorrect answers to questions about the 
content of the text and explains the reasons for the correct answers so that students can better understand the storyline.

	 Teachers ensure students understand how to apply the linguistic structures and features that have been learned.	 ✓	 	 The teacher 
emphasizes the use of the past tense when answering questions and shows how the structure of narrative text (orientation, complication, resolution) 
appears in the text.

	 Teachers encourage the active participation of students in the process of preparing texts.	 ✓	 	 The teacher randomly selects several students 
to answer questions based on the text and invites other students to respond to or correct their classmates' answers.


Although no new text was written together, the teacher and students collaboratively analyzed an existing narrative text using comprehension questions. 
The teacher provided direct feedback, emphasized the use of the past tense, and encouraged active student participation through open-ended prompts 
and peer responses.


4. Independent Construction Stage


No.	 Aspects	 Yes	 No	 Description 

	 Teachers provide clear instructions on the writing tasks that students must complete.	✓	 	 The teacher distributes worksheets containing 
questions about the content of the story and provides instructions on how to answer them based on the text that has been read.

	 Teachers ensure students have enough understanding to complete tasks independently.	 ✓	 	 

	 Teachers provide support or assistance if students need it during the writing process.	✓	 	 Teachers circulate around the classroom, providing 
assistance to students who are having difficulty understanding questions or finding answers in the text.

	 Teachers evaluate students' work by providing constructive feedback.	✓	 	 After the students have collected their answers, the teacher checks 
them and provides corrections and explanations for incorrect answers.

	 Teachers motivate students to revise or improve their texts based on feedback.	 ✓	 	 The teacher asks students to revise their answers based 
on the feedback provided so that they can gain a deeper understanding of the text.


During the independent construction stage, students worked individually to complete a worksheet based on a narrative text. The teacher provided support 
as needed, offered direct feedback, and asked students to revise their responses to deepen their understanding.


2. The Challenges Faced by the Teacher in Implementing a Genre-Based Approach in Teaching Writing Narrative Text

The interview data revealed two main challenges faced by teacher in implementing the Genre-Based Approach, namely students’ low learning interest 
and limited English vocabulary. These themes were identified from the teacher’s responses to the following semi-structured interview question: “What are 
the biggest challenges you face when implementing GBA in the classroom?”

To analyze the responses, the researcher first transcribed the interview recordings. The transcriptions were then reviewed and categorized based on 
aspects of Hyland’s theoretical framework. The researcher conducted classification, where the answers were grouped under pre-determined categories, 



as aligned with the research questions.

1. Students’ Low Learning Interest

One of the most prominent challenges in implementing the Genre-Based Approach in learning to write is the students’ low interest in learning, which, 
according to the teacher, is strongly influenced by the characteristics of the current generation, namely, Generation Z. Although the teacher has given 
students the freedom to explore the material through various sources such as YouTube, TikTok, and AI, students’ enthusiasm to really explore the 
material is still relatively low. The teacher observed that students prefer things that are instant and fast, but not balanced with the desire to be serious in 
the learning process itself. In the interview, the teacher expressed a complaint with the statement:

“The challenge, in general, yes. Because if I don’t see it specifically, now it’s more typical of the generation. It’s very difficult... nowadays, if we look at 
Gen Z yesterday, if you say instant, they are super instant.”

Furthermore, the teacher also mentioned that there are students who actually have good potential academically, even including smart students, but 
unfortunately, it was not accompanied by a strong willingness to learn. It is shown that the main challenges lie not in access to material but in the internal 
motivation of the students themselves. Teacher try to create a comfortable and fun learning environment, but the main obstacle remains in students’ 
interest and commitment to actively engage in the writing learning process.


2. Limited English vocabulary

The next challenge the teacher faced in implementing the Genre-Based Approach was students’ limited mastery of English vocabulary. This is a big 
barrier in the process of understanding texts, especially narrative texts that contain a lot of vocabulary that is rarely used in students’ daily lives. This 
limitation makes it difficult for students to understand the content of the text thoroughly, even to answer basic questions. The teacher explained that most 
students didn’t know the meaning of many words in the texts they read. The teacher conveyed this straightforwardly in the interview:

“So it’s a bit difficult with vocabulary. About 80%-90% said this, ‘don’t know the language, sir. Don’t know the meaning, sir.’ Well, this is what vocabulary 
means.”

With very limited vocabulary, students not only have difficulty writing but are also unable to develop ideas creatively in writing. However, the problem of 
limited vocabulary remains a fundamental obstacle that makes the Genre-Based writing learning process unable to run optimally for most students.


3. Teachers’ Strategies in Overcoming  the  Challenges  of Genre-Based Approach Implementation in Teaching Writing   Narrative Text

Although the  implementation of the Genre-Based Approach  faced various obstacles, teacher demonstrated the ability to adapt through strategies 
that were contextualized and responsive to students’ needs. These strategies not only help overcome students’ limitations but also reflect teacher 
flexibility in adapting the Genre-Based Approach to dynamic classroom conditions. Based on the interview results, there are at least five strategies used 
by teacher in facing these challenges, namely:

1. Using Digital Media

The first strategy teacher used was digital media that are very familiar in students’ daily lives, such as YouTube, TikTok, Google, and even Artificial 
Intelligence (AI) technology. The main purpose of this strategy is to give students a head start before the learning process begins in class so that they 
have a basic understanding of the topic to be discussed. The teacher did not provide material in a one-way manner but asked students to find and 
summarize information first. This was clearly conveyed by the teacher in the following interview excerpt:

“For me, usually to introduce the text, at the beginning, I must have sounded. What is it called? In this semester, we will learn about narrative and report... 
It’s usually explained and then summarized. For me, it’s not. So, I tell them to look for information first on YouTube, TikTok, Google, AI, whatever. They 
look for information first, then they summarize.”

In this way, the teacher created a more participatory and meaningful learning experience, as students are actively involved in seeking and compiling their 
own understanding.


2. Applying Games to Train Listening and Increase Vocabulary

The second strategy carried out by teachers is to present elements of games in the classroom, one of which is through the game “Guess Who Am I?”. 
This game not only created a fun and interactive learning atmosphere but also became an effective medium to practice listening skills and enrich 
students’ vocabulary contextually. Although students don’t fully understand the literal meaning of words, through this game, they can capture the overall 
meaning. The teacher explained this in the interview:

“The ‘Guess Who Am I?’ games might help. Those simple vocabulary really affect. Thank God they get the listening, even though they don’t know the 
meaning, but they know what it means.”

With this strategy, teacher indirectly trains students’ language sensitivity and introduces vocabulary naturally in an interesting context.


3. Using a Mixed Language for Teaching

Recognizing students’ limitations in fully understanding English, teachers applied a mixed language, which combines the use of Indonesian and English 
during the learning process. This approach not only helps bridge the language gap but also gradually familiarizes students with sentence structures and 
terms in English. Teacher admitted that the use of Indonesian is still dominant in the classroom, but English elements are still inserted as a habituation. 
As the teacher stated:

“I have to use a mix of languages. In class, I use Indonesian about 70%-80% of the time and English about 20% of the time.”

This strategy shows that the teacher did not force the full use of English in the classroom, but prefers a realistic and by students’ abilities so that they 
don’t feel burdened but still get consistent exposure to foreign languages. 


4. Collaborative Group Work

	 	 The interview results show that teachers actively applied group work in Genre-Based learning by considering gender balance and student 
ability variations. Groups were strategically formed so that students could complement each other, for example, by combining male students who are 
stronger in literacy skills. As the teacher explained:

	 	 “Usually, I try to balance the composition of each group. This is because I understand that their abilities in learning genres vary. Male students 
tend to be stronger in imaginative aspects, while female students are usually better at reading and writing skills. Therefore, I combine them so that they 
can complement each other and share their abilities.”

	 	 	 This strategy aims to encourage collaboration, idea sharing, and mutual assistance in Genre-Based learning, as well as teacher efforts to 
create an inclusive and collaborative learning environment. 




5. Providing Motivating Feedback

The last strategy applied by teacher is providing affirmative feedback. In addition to using numerical scores as a form of evaluation, teachers also provide 
category-based assessments such as perfect, great, good, or improved. The aim is to appreciate students’ efforts and encourage them to be more 
confident and understand their position in the learning process. The teacher explained that conveying to students that these assessment labels are not 
given arbitrarily, but have certain meanings and standards. As the teacher stated:

“In addition to numerical scores, I also use descriptive categories. If a student’s work is excellent, I give it a ‘Perfect’ label, which means a score above 
90. ‘Great’ is for 85 to 89, ‘Good’ is 80 to 84, and anything that still needs improvement is labeled ‘Improve’. I explain these categories to the students so 
they know that these terms aren’t just given randomly-they have standards. That way, students don’t feel judged only by numbers, but also recognized for 
their effort and growth.”

With this kind of appreciation, students felt that their efforts are valued and not only judged from the academic aspect but also from the process and 
progress they make during  learning.  


Discussion

 Based on the results of   interviews and observation conducted in this study,  the application of the Genre-Based Approach   by the teacher in 
teaching  narrative writing showed that this approach was implemented gradually and systematically in accordance with the stages proposed by Hyland, 
where teacher not only provided a conceptual understanding of the narrative genre but also strove to build social context, text structure, and linguistic 
features through interactive discussions, video presentation, and feedback. 

A recent study by Pitri, Rohbiah, and As’ari [17] highlighted that the Genre-Based Approach’s phases enable students to engage actively in discovering 
and producing narrative text, fostering both independence and creativity. The statistical analysis confirmed  a significant effect of the Genre-Based 
Approach  on   writing  performance, with increased student engagement and motivation throughout the learning process. Regarding the effectiveness of  
the Genre-Based Approach in  improving students’ writing skills, this  is in line with the  findings of Luu Trong Tuan [18], which  show that the Genre-
Based Approach  helps students understand the structure, linguistic characteristics, and social purpose of texts in depth, so that students’ writing skills 
become more focused and controlled. This approach provides a clear framework for students to develop their writing skills systematically. 

The theoretical foundation for this approach aligns with Hyland’s genre theory, which emphasizes teaching practice as a social practice where learners 
must understand the purpose, context, and linguistic features of different genres [9]. Students learning went through stages that built a knowledge of the 
field, model texts, joint construction, and independent construction, which match the observed teaching practices in this study. This theory underscores 
the importance of integrating social context and language features to develop students’ communicative competence in writing.

However, in implementation, teacher faced two main challenges that are closely interrelated, namely the low

learning interest of students, most of whom belong to Generation Z, who tend to prefer instant processes but lack depth in exploring the material, and the 
limited vocabulary caused students to struggle to understand the text content and formulate ideas independently, making the Genre-Based learning 
process unable to run optimally.

These findings are in line with the results of Liu and Chen’s research, which shows that students are often unmotivated to explore material in depth and 
have difficulty understanding genre variations and applying genre knowledge due to limited vocabulary and varying language abilities. In addition, teacher 
also faced limitations in providing effective scaffolding and limited time for learning [19]. Coxhead emphasized that vocabulary knowledge is essential for 
productive skills such as writing; without it, learners may feel discouraged and fail to complete tasks confidently [20].

Regarding the challenges faced by teacher in implementing the Genre-Based Approach, particularly the low level of student interest in learning despite 
being provided with access to digital learning resources, this is reinforced by Sichen Ada Xia, who argues that Genre-Based learning faces various 
contextual and digital barriers that require adaptation and innovative strategies, particularly in maintaining student motivation and engagement in the 
digital age [21].

To address these challenges, teacher developed various adaptive and contextual strategies that were also in line with Hyland’s Genre-Based Approach 
theory, which emphasizes scaffolding and collaboration [15]. These strategies included utilizing digital media that were familiar to students, such as 
YouTube, TikTok, and AI as an initial learning stimulus, implementing games to enrich vocabulary, using a mixed language (Indonesia-English) as a 
bridge for understanding, and providing motivational feedback based on categories that not only evaluated outcomes but also value the process of 
students. 

These findings were in line with the results of Liu and Chen’s research [19], which found that successful Genre-Based Approach implementation in 
secondary school English writing classes depends not only on teachers’ understanding of Hyland’s theoretical stages but also on their flexibility and 
creativity in adapting to classroom conditions. Their study revealed that teachers overcame challenges by integrating digital tools and collaborative 
activities, employing code-switching to scaffold comprehension, and providing process-oriented feedback that encouraged students’ reflection and 
autonomy. Research by Susi Ristanti shows that the use of innovative media such as digital posters can increase student motivation and participation in 
Genre-Based writing learning, thus becoming an effective alternative solution to overcome the problem of demotivation that was also found in this study 
[22]. These solutions enhanced students’ engagement and improved writing skills by making learning more relevant and accessible. Such adaptability 
ensured that the learning process was tailored to the specific needs and characteristics of students, enhancing engagement and writing performance 
[23].


4. IV. Conclusion

Based on the results of observations and interviews, this study concludes that the  application of the Genre-Based Approach in teaching  narrative 
writing in EFL classes has been carried out gradually and in accordance with the stages developed by Hyland, starting from building knowledge, 
modelling, joint construction, and independent construction. The Genre-Based Approach helps students understand narrative texts and improves their 
writing skills through a step-by-step process. However, the success of this approach depends heavily on how teachers adapt it to the students’ needs and 
classroom conditions. Teacher play a central role not only as knowledge providers but also as facilitators and motivators who must develop contextual 
teaching strategies. In this study, the teacher faced several major challenges, such as low student interest in learning and limitations in their English 
vocabulary. To overcome these obstacles, teacher implemented various adaptive strategies such as utilizing digital media, educational games, mixed 
language use, collaborative group work, and motivational feedback. These strategies aimed to build students’ engagement, confidence, and ability in 
writing. The limitation of this study is its narrow scope, focusing only on one teacher at one school and the lack of quantitative measurement of students’ 
writing improvement. Therefore, future research is recommended to involve multiple schools or teachers and include pre- and post-intervention analysis 
of students’ writing. Additionally, future studies could further explore the impact of digital media in each stage  of the Genre-Based Approach. 




5.  References 

[1]	  N.   Adam,   A.   Abid,  and  Y.   Bantulu,  “ Challenges in teaching English writing skills: Lessons learnt from Indonesian high school 
English language teachers,”  Jambura  J.  English  Teach. Lit., vol. 2, no. 1, pp. 12-21, 2021, doi: 10.37905/jetl.v2i1.10632.

[2]	 M.  Selvaraj  and A. A.  Aziz,  “ Systematic Review: Approaches in Teaching Writing Skill in ESL Classrooms,”    Int. J. Acad. Res. Progress. 
Educ. Dev., vol. 8, no. 4,   2019, doi: 10.6007/ijarped/v8-i4/6564. 

[3]	 M. Akram, A. Siddiqa, A. G. Nabi, W. Shahzad, and M. Rashid, “Essay Writing and Its Problems: A Study of ESL Students at Secondary Level,” Int. 
J. English Linguist., vol. 10, no. 6, p. 237, 2020, doi: 10.5539/ijel.v10n6p237.

[4]	 B. L. Bhandari, “Challenges of Teaching and Learning Writing Skills in Nepalese English Classes,” Tribhuvan Univ. J., vol. 39, no. 1, pp. 50-62, 2024, 
doi: 10.3126/tuj.v39i1.66667.

[5]	 H. Amalia, “ JOURNAL OF  LANGUAGE   Teaching writing to junior high school students ·: A focus on challenges and solutions,”  vol. 17, 
no. 2, pp. 794-810, 2021.

[6]	 N. Elanda and D. Novita, “Improving Students’ Writing Skills Using Brainstorming at SMP Muhammadiyah 2 Taman,” Pubmedia J. Pendidik. Bhs. 
Ingg., vol. 1, no. 3, p. 10, 2024, doi: 10.47134/jpbi.v1i3.410.

[7]	  M.  S.   Akramovna,   T. A.   Alimovn,  and  F. N.   Djurakulovna,  “ Difficulties in Teaching Writing Skill,”   Int. J. Integr. Educ., vol. 3, no. Xii, pp. 
453-457, 2020.

[8]	 N. Tresna, E. Rahmawati, and S. S. Evenddy, “the Influence of Genre Based Approach on Students’ Procedural Writing Text Skills,” J. Kaji. 
Komunikasi, Bhs. dan Budaya, vol. 7, no. 2, 2020, doi: 10.33558/makna.v7i2.2181.

[9]	  K.   Hyland,   Genre and Second Language Writing. Ann Arbor: University of Michigan  Press,   2004. 

[10]	  N. I. Lukmawardani and I. M. Badriyah, “Genre Based Approach To Improve Students’ Writing Ability of Tenth Graders of Senior High 
School,” English  Edu  J.  English  Teach. Learn.,  vol. 1, no. 1, pp. 9-17, 2022, doi: 10.18860/jetl.v1i1.1622.  

[11]	 F. A. Wicaksono, S. Sulistyaningsih, and A. Syakur, “ A Genre-Based Approach to  Improve The Students’ Writing Skills,”  J. Basicedu, vol. 6, no.  
3, pp. 3391-3397,  2022, doi: 10.31004/basicedu.v6i 3.2622.

[12]	 T. Zhang and L. J. Zhang, “ Taking Stock of a Genre-Based Pedagogy·: Sustaining the Development of EFL Students ’ Knowledge of the 
Elements in Argumentation and Writing Improvement,”  2021.

[13]	  D.  M.   Mastura,  S.  Arsyad,  and  I.   Koto,  “ the Effect of Genre Based Approach on Students’ Writing Ability of Recount Text,” JOALL 
(Journal  Appl. Linguist. Lit., vol. 5, no. 1, pp. 88-93, 2020, doi: 10.33369/joall.v5i1.9403.

[14]	 R. Arrellano, L. Y. García, A. Philominraj, and R. Ranjan, “A Qualitative Analysis of Teachers’ Perception of Classroom Pedagogical Accompaniment 
Program,” Front. Educ., vol. 7, no. June, pp. 1-9, 2022, doi: 10.3389/feduc.2022.682024.

[15]	 K. Hyland, “ Genre-based pedagogies: A social response to process,” J. Second Lang. Writ.,  vol.  12,  no. 1, pp.  17-29,  2003,  doi:   
10.1016/S1060-3743(02)00124-8. 

[16]	  C. R. Lochmiller, “Conducting thematic analysis with qualitative data,” Qual. Rep., vol. 26, no. 6, pp. 2029-2044, 2021, doi: 10.46743/2160-
3715/2021.5008. 

[17]	 P. Pitri, T. S. Rohbiah, and A. As’ari, “Teaching Writing Using Genre-Based Approach in Narrative Text,” J. English Lang. Teach. Cult. Stud., vol. 7, 
no. 1, pp. 47-57, 2024, doi: 10.48181/jelts.v7i1.23571.

[18]	 L. T. Tuan, “ Teaching writing through genre-based approach,” Theory  Pract. Lang. Stud.,  vol. 1, no. 11, pp.  1471-1478,   2011,  doi: 
10.4304/tpls.1.11.1471-1478.

[19]	  C.   Liu  and  M.   Chen,  “ A genre-based approach in the secondary school English writing class: Voices from student-teachers in the 
teaching practicum,” Front.  Psychol.,  vol.  13,  no. September, pp. 1-15, 2022, doi: 10.3389/fpsyg.2022.992360.

[20]	 A. Coxhead, “Grabbed early by vocabulary·: Nation’s ongoing contributions to vocabulary and reading in a foreign language,” Learning, vol. 22, no. 
1, pp. 1-14, 2010, [Online]. Available: http://nflrc.hawaii.edu/rfl/April2010/articles/coxhead.pdf

[21]	 S. A. Xia, “Genre analysis in the digital era: Developments and challenges,” ESP Today, vol. 8, no. 1, pp. 141-159, 2020, doi: 
10.18485/esptoday.2020.8.1.7.

[22]	 A. G. Paper, S. A. Ristanti, T. Training, and E. Faculty, “THE EFFECTIVENESS OF GENRE-BASED APPROACH WITH DIGITAL POSTERS TO 
TEACH WRITING ON PROCEDURE TEXT OF THE ELEVENTH-GRADE STUDENTS OF SMKN 1 SALATIGA IN THE ACADEMIC YEAR 2024 / 2025,” 
2025.

[23]	 K.  Hyland,  “ Genre pedagogy: Language, literacy and L2 writing instruction,” J. Second Lang.  Writ.,  vol.  16,  no. 3, pp.  148-164,  2007, doi: 
10.1016/ j. jslw.2007.07.005.



