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Abstract. This research is aimed to investigate the speaking problems faced by students in learning English. By using 

descriptive qualitative design, six students of private junior high school representing high and low scores were being 

the participants. The data for this research was gathered from observation and interview related to the speaking 

problems theory proposed by Ur, which are inhibition, nothing to say, low or uneven participation, and mother-tongue 

usage. The results of this research indicated that both students who have high scores and students who have low 

scores were experienced speaking problems, even though the students with low scores were more visible. The 

observation results showed that students who have low scores showed more speaking problems than students who 

have high scores. However, after conducting face-to-face interviews, the researchers found that both of them faced 

the same speaking problems. Of the four speaking problems, three of them were experienced by the students, which 

are inhibition, nothing to say, and mother tongue use. The results of this study have implications for junior high school 

students who need to increase their confidence in speaking skills in English classes by consistently practicing it inside 

and outside the classroom. In addition, by knowing students' speaking problems, English teachers in junior high 

schools also need to improve their pedagogical knowledge, especially in teaching more varied speaking skills that 

can help their students learn English.  
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Abstrak. Penelitian ini bertujuan untuk menyelidiki masalah berbicara yang dihadapi oleh siswa dalam belajar bahasa 

Inggris. Dengan menggunakan desain kualitatif deskriptif, enam siswa SMP swasta yang mewakili nilai tinggi dan 

rendah menjadi partisipan. Data untuk penelitian ini dikumpulkan dari observasi dan wawancara terkait dengan teori 

masalah berbicara yang dikemukakan oleh Ur, yaitu hambatan, tidak ada yang perlu dikatakan, partisipasi rendah 

atau tidak merata, dan penggunaan bahasa ibu. Hasil penelitian ini menunjukkan bahwa baik siswa yang memiliki 

nilai tinggi maupun siswa yang memiliki nilai rendah sama-sama mengalami masalah berbicara, sedangkan siswa 

yang memiliki nilai rendah lebih terlihat. Hasil observasi menunjukkan bahwa siswa yang memiliki skor rendah 

menunjukkan lebih banyak masalah berbicara daripada siswa yang memiliki skor tinggi. Namun, setelah melakukan 

wawancara tatap muka, peneliti menemukan bahwa keduanya menghadapi masalah berbicara yang sama. Dari empat 

masalah berbicara, tiga di antaranya dialami oleh siswa, yaitu hambatan, tidak ada yang perlu dikatakan, dan 

penggunaan bahasa ibu. Hasil penelitian ini berimplikasi pada siswa sekolah menengah pertama yang perlu 

meningkatkan kepercayaan diri mereka dalam keterampilan berbicara di kelas bahasa Inggris dengan secara 

konsisten mempraktikkannya di dalam dan di luar kelas. Selain itu, dengan mengetahui permasalahan berbicara 

siswa, guru bahasa Inggris di SMP juga perlu meningkatkan pengetahuan pedagogiknya, terutama dalam 

mengajarkan keterampilan berbicara yang lebih bervariasi yang dapat membantu siswanya belajar bahasa Inggris. 

Kata Kunci – keterampilan berbicara, masalah berbicara, belajar bahasa Inggris, sekolah menengah pertama

I. INTRODUCTION  

The learning of English includes four skills, namely listening, speaking, reading, and writing skill [1]. Each of 

them has their own goal to be reached as the requirements of mastering English [2].  The learners should be able to 

master those four language skills as Nan [3] stated that four language skills should be improved at the same time in 

language learning. Among the four skills, speaking is considered to be the most important [4]. Additionally, Ur [5] 

also made this claim in her book entitled A Course In Language Teaching: Practice in Theory, “Of all the four skills 

(listening, speaking, reading, and writing), speaking seems intuitively the most important: people who know a 

language are referred to as ‘speakers’ of that language, as if speaking included all other kinds of knowing: and many 

if not most foreign language learners are primarily interested in learning to speak”. 

Speaking is crucial for students to develop speaking skills for communicative purposes [6]. However, speaking is 

also one of the difficult English skills to master [7]. In fact, many students have difficulties in speaking English as 
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Hidayat & Clarita [8] argued that there are still many students who have problems using English in terms of speaking 

ability. According to Oxford [9], most students have scared to speak English. Generally, the students had problems 

when they speak in English [10]. Regarding to this, they may find problems speaking English that seems more 

complicated than their first language [11]. Students might have problems in speaking when learning English due to 

their varied social and educational backgrounds, lack of language training, and excessive mother tongue influence 

[12]. Gan [13] revealed the problems that may be often faced by the students are lack of vocabulary, lack of grammar 

mastery, lack of understanding on pronunciation and intonation, lack of exposure in speaking English, and lack of 

language curriculum development. Other factor can be about fears of making mistakes and being criticized. Students 

are worried about speaking English incorrectly and making mistakes, and they are afraid of being criticism or receiving 

negative feedback from other students [14]. Having the attention of other students that directed at them, made them 

feel embarrassed. Megawati & Mandarani [15] classified three problems that influence the verbal communication by 

using English, which are low vocabulary mastery, bad understanding of grammar, and the affective factor namely 

nervous condition. 

Ur [5] proposed a theory consisting of four problems in speaking activities, which are inhibition, nothing to say, 

low or uneven participation and mother tongue use. 

Inhibition 

In contrast to reading, listening, and writing activities, speaking requires some level of audience exposure in real 

time. Inhibition is viewed as a negative feeling that might affect how a person speaks in many context and different 

situations [16]. The term "inhibition" describes a temperamental tendency to show caution, apprehension, or restraint 

in response to strange people, things, and situations [17]. In the classroom, students are often inhibited about speaking 

in a foreign language for various reasons, such as worrying about making mistakes, fearing criticism or losing face, 

or simply being embarrassed by the attention that their speech attracts. These explain how inhibition has an impact on 

how well students learn language, especially in speaking skill. 

Nothing to Say 

During English speaking activities, even when the students are uninhibited, they often claim that they cannot come 

up with anything to say since they have no motive to express themselves beyond the guilty feeling that they should be 

speaking. According to Rivers [18], the students have nothing to say because they may not be interested in the topic 

chosen by teacher or may not know much about it. When asked to respond in a foreign language by the teachers, many 

students find it challenging because they may lack knowledge of what to say, what vocabulary to use, or how to utilize 

the grammar correctly [19]. In this situation, it is important that the teachers provide students with enough subject-

specific knowledge [20]. 

Low or Uneven Participation 

In a class, especially a large class, each student will have a very limited amount of speaking time because only one 

person can speak at a time so that the others can hear him or her [21]. Some students have a propensity to dominate 

while others talk barely or not at all. This situation makes students tend to participate in the speaking activities 

passively. 

Mother-Tongue Use 

In learning foreign language, including English, it is difficult to get rid of the influence of the mother tongue as 

Denizer [22] claims that speaking skill is most influenced by mother-tongue among other skills in learning foreign 

language. Students have a propensity to transmit everything from their mother tongue to the second language [23]. In 

English classes there are often some or even all students who share the same mother tongue. It leads them to use it 

mostly in the English class. There are several reasons for this, including the fact that speaking in their mother tongue 

makes them feel less "exposed" and is easier than conversing in a foreign language. 

The research about analysis student’s speaking problem is not the first time. There have been many previous 

studies that have investigated the problems in English speaking skill that the students face, either at the school or at 

the university. One of the researches was conducted by Suryani, Suarnajaya,& Pratiwi [24]. The subject of this study 

were the tenth-grade students and the teacher. The study's findings indicated that there are two main factors that inhibit 

the students in learning to speak, which are affective and cognitive factors. Affective factor including all of the eleven 

sub-factors were found to inhibit the students in speaking. Besides, some sub-factors of cognitive factor, including 

grammar, pronunciation, and knowledge of vocabulary also inhibited the students in speaking. Another research has 

been conducted by Riadil [25]. The goal of this research was to discover the speaking problems that EFL learners 

encounter in speaking English. It was carried out at Tidar University in Magelang, Central Java. The result indicated 

that Tidar University students face problems in speaking when learning English, including inhibition, nothing to say, 

mother tongue use, and low or uneven participation. Moreover, the result revealed the problem that commonly faced 

by students is related to the mother tongue use. Students found that mother tongue is easier than English, thus they 

tend to speak it more in English class. Next research comes from Astutik [26]. This research investigated the use of 

interactional strategies by low learners in public speaking class. The investigation of this research also intended to 

identify the most used aspects and the factors that cause this problem. The subject of this research was six students 
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from a university in East Java who were enrolled in a public speaking program during their fourth semester and were 

deemed to be low learners on speaking. In this research, six participants were observed and interviewed about how 

they used interactional strategies, including exemplification, exemplification requests, repetition, repetition requests, 

clarification requests, comprehension checks, confirmation checks, and assistance appeal. The result showed that the 

low learners mostly used repetition among eight aspects of interactional strategy. However, it was being used for an 

improper reason. Further finding revealed some factors contributed to low learners' inability to apply interactional 

strategies, including grammar, fluency, lack of vocabulary and pronunciation in addition to practicing English merely 

in the formal situation. 

Despite the fact that the previous researches have explained the students’ problems in speaking English, the 

researchers still intend to investigate the speaking problems faced by students in English class at a different level of 

education, location, and identify the specific factors by using a specific instrument. Therefore, the researchers 

conducted the research to analyze speaking problems in learning English faced by students at one of private junior 

high schools in Sidoarjo, East Java, Indonesia. They might face different problems than senior high school and 

university students. And geographically, with the way the teacher teaches the students, the situations, the result that 

were gotten in this research might also be different. 

Based on the pre-observation in one of private junior high schools, researchers found that commonly they were 

not be able to speak English well. They tend to point out each other when they were asked by the teacher to speak in 

front of the class. Besides, there was a condition when they speak in front of the class, they seemed uncomfortable 

and often to make mistakes. Based on the background above, the researchers want to know more detail about speaking 

problems faced by students in English class in one of private junior high schools in Sidoarjo, Indonesia, based on the 

theory proposed by Ur [5]. Therefore, the research questions that can be formulated by the researchers is: What are 

speaking problems faced by students of junior high school in Sidoarjo? 

II. METHOD 

This research used descriptive research with qualitative approach. Aiming to comprehend a particular facet of 

social life, qualitative research is distinguished by its methodologies, which typically produce words rather than 

numerical data for analysis [27]. The goal of qualitative research is to examine and learn more about a particular aspect 

of social life [28]. The reason of using this design is because this research deals with the occurrence of speaking 

problems in a real-life situation that actually happened to students when they were speaking English.  

This research was conducted in one of private junior high school in Sidoarjo, Indonesia, East Java. Then the data 

research was taken in February to March 2023, which the English lesson especially speaking skill was implemented 

by the teacher. The participant of this research was six students of seventh grade who were divided into two categories. 

They were students who have high scores and students who have low scores. The researchers decided those two 

categories by using the students daily scores and final exam scores in semester I academic year 2022 – 2023. A high 

score is a score upper the standard of minimum completeness of mastery learning, while low score is a score lower 

the standard of minimum completeness of mastery learning. Each category consists of three learners who join speaking 

activity in English subject. 

The data of this research is speaking problems. Then the source of the data is students’ verbal and non-verbal 

language. Verbal language including words, sentences and phrases uttered by the students. Non-verbal language 

including gesture, facial expression, eye contact, and body language. 

To answer research question, the researchers used observation and interview. According to Bailey [29], through 

observation, the researchers are able to recognize ongoing behavior and make notes to the essential activities about it. 

The researchers used non participant observation because researchers did not have interaction in the classroom 

activity. The researchers were attended in the classroom and gave attention to the students during classroom activities 

[30]. Covert observation was also used by the researchers because the participants did not aware that they were being 

observed although they knew the attendance of the researchers. While observing, the researchers recorded the speaking 

activity during English class. Then, the instrument that was brought by the researchers was observation check list 

based on the theory proposed by Ur [5] while the inhibition indicator was supported by the ten signs based on 

Krishnasamy [31], as presented in the table. 

 

 

Tabel 1. Speaking problem adopted by Ur (1991) 

No. Speaking Problem by Ur (1991) Checklist 

1. Inhibition Obvious signs of inhibition:  
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1. Blushing 

2. Perspiration 

3. Palm-rubbing 

4. Staggered voice 

5. Less eye-contact 

6. Reluctance 

7. Poor performance in spoken activities 

8. Less interpretation of communication used 

9. Less enthusiasm or willingness to speak 

10. Reading from the script while giving presentation 

Adapted from Krishnasamy (2015 

2. Nothing to say   

3. Low or uneven participation   

4. Mother-tongue use   

 

After observation, the next phase of this research was follow-up interview to triangulate the observation data. The 

researchers used unstructured interview because the researchers want to validate the observation data. While still 

allowing for spontaneity, the interview's flow can be managed, and the interviewer can press for responses to both 

complex and in-depth questions as well as for entire answers [32]. While interview, the researchers recorded all of the 

interview session with six participants of this research. 

In analyzing the data, the researchers took several steps: 1) Transcribing all of the recording data form the 

observation. The researchers transcribed verbal data including words, sentences and phrases uttered by the 

participants, also non-verbal data including body language, facial expression, and eye contact. 2) Reviewing the 

transcriptional data. The researchers reviewed the transcriptional data to ensure that no verbal or non-verbal data was 

overlooked. 3) Classifying the data according to speaking problems. The researchers classified the transcription data 

into aspects of speaking problems. 4) Verifying the observation data through face-to-face interviews. The researchers 

conducted the follow-up interviews with the participants to validate the observation data. 5) Combining and describing 

the data from observation and interview. The researchers described the data by analyzing observation and interview 

data to explore some speaking problems faced by the students. 6) Concluding the data described. Ur [5] theory of 

speaking problems was used to classify, analyze, describe and conclude the data. 

III. FINDING AND DISCUSSION 

A. Finding 

Based on the observation that conducted four times, the researchers found that students in one of private junior 

high school in Sidoarjo encounter some problems in speaking English. These include the four speaking problems 

based on the theory proposed by Ur [5]: inhibition, nothing to say, low or uneven participation, and mother tongue 

use. For the detail, the observation results for each week are presented in the table 2 to table 5. As a research code of 

ethics, the identity of the participants must be disguised. Therefore, the students who have high scores are named H1, 

H2, and H3, while the students who have low scores are named L1, L2, L3. 

 

Table 2. Speaking problems faced by students in English class on February 16, 2023 

No. Aspects of Speaking Problem H1 H2 H3 L1 L2 L3 

1. Inhibition 1. Blushing    √ √ √ 

2. Perspiration       

3. Palm-rubbing       

4. Staggered voice     √  

5. Less eye-contact   √ √ √ √ 

6. Reluctance       

7. Poor performance in spoken activities    √  √ 

8. Less interpretation of communication used       

9. Less enthusiasm or willingness to speak    √  √ 
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10. Reading script       

2. Nothing to say     √ √ √ 

3. Low or uneven 

participation 

       

4. Mother-tongue use     √ √ √ 

 

Table 2 above showed the results of the observation for the first week. During the first week of observation on 

February 16, 2023, six students who became participant showed some speaking problems. Among the high score 

students, there was almost no problem showed. Two of them did not show any problems. The other one, H3, showed 

only one inhibition sign, which is less eye-contact. For the other problems, H3 did not show anything. The low score 

students showed more speaking problems. The L1 and L3 showed same inhibition signs, which are blushing, less eye-

contact, poor performance in spoken activities, and less enthusiasm or willingness to speak. Nothing to say and mother 

tongue use were also showed on the L1’s and L3’s speaking performance. Several times, L1 and L3 had nothing to 

say and used the first language, Bahasa, during the speaking performance. The L2 showed the fewest problems among 

the low learners. L2 only showed three inhibition signs, which are blushing, less eye-contact, and staggered voice. 

Nothing to say and mother tongue use were also showed on the L2’s speaking performance but not as much as L1 and 

L3. 

 

Table 3. Speaking problems faced by students in English class on February 23, 2023 

No. Aspects of Speaking Problem H1 H2 H3 L1 L2 L3 

1. Inhibition 1. Blushing    √  √ 

2. Perspiration       

3. Palm-rubbing   √ √ √ √ 

4. Staggered voice   √  √  

5. Less eye-contact  √ √  √ √ 

6. Reluctance      √ 

7. Poor performance in spoken activities     √ √ 

8. Less interpretation of communication used       

9. Less enthusiasm or willingness to speak      √ 

10. Reading script       

2. Nothing to say     √ √ √ 

3. Low or uneven 

participation 

       

4. Mother-tongue use  √   √  √ 

 

Table 3 above showed the results of the observation for the second week. The results of the second observation 

which was carried out on February 23, 2023 were quite different from the first observation. H1 did not show any 

inhibition signs, but H1 showed the mother tongue use problem. During the speaking performance, H1 asked to the 

teacher about how to say something in English. H2 only showed one inhibition sign, which is less eye-contact, and 

showed nothing for other problems. H3 showed three inhibition signs, which are palm-rubbing, staggered voice, and 

less eye-contact, and showed nothing for other problems. Same with the previous week, low score students showed 

more speaking problems. L1 showed only two inhibition signs, which are blushing and palm-rubbing. L1 also 

experienced nothing to say and mother tongue use. L1 asked to the teacher how to start the presentation. Several times, 

L1 did not know some word in English so L1 also used Bahasa or even Javanese during the presentation. L2 showed 

more inhibition signs than L1, which are palm-rubbing, staggered voice, less eye-contact, and poor performance in 

spoken activities. Nothing to say also showed in L2’s performance. Several times, L2 kept silent and looked at one 

friend who always helped to deliver some words, and then L2 repeated it. Last, L3 showed more inhibition signs than 

L1 and L2, such as: blushing, palm-rubbing, less eye-contact, poor performance in spoken activities, less enthusiasm 

or willingness to speak, and even reluctance. When called by the teacher to give a presentation, L3 had refused and 

was reluctant. L3 looked unenthusiastic to give presentation in front of the class. Moreover, nothing to say and mother 

tongue use also showed during L3’s performance. 

 

Table 4. Speaking prblems faced by students in English class on March 2, 2023 

No. Aspects of Speaking Problem H1 H2 H3 L1 L2 L3 

1. Inhibition 1. Blushing    √  √ 

2. Perspiration       
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3. Palm-rubbing    √ √  

4. Staggered voice       

5. Less eye-contact √ √ √ √ √ √ 

6. Reluctance       

7. Poor performance in spoken activities    √  √ 

8. Less interpretation of communication used       

9. Less enthusiasm or willingness to speak       

10. Reading script    √   

2. Nothing to say     √  √ 

3. Low or uneven 

participation 

       

4. Mother-tongue use     √  √ 

 

Table 4 above showed the results of the observation for the third week. During the third week of observation on 

March 2, 2023, the high score students almost did not show any problems. All of them showed only one inhibition 

sign, which is less eye-contact. For the other problems, they did not show anything. All of them spoke fluently, even 

the H1 finished the “describing friend” presentation quickly, and when asked by the teacher, H1 answered and 

redescribed easily. The low score students showed more speaking problems. The L1 showed some inhibition signs, 

which are blushing, palm-rubbing, less eye-contact, poor performance in spoken activities, and reading script. Nothing 

to say and mother tongue use were also showed on the L1’s speaking performance. Several times, L1 had nothing to 

say and used the first language, Bahasa, during the speaking performance. The L3 showed almost the same problems 

with the L1. The difference is only in inhibition signs that L3 did not rub his/her palm and did not read script. The L2 

showed the fewest problems among the low learners. L2 only showed two inhibition signs, which are palm-rubbing 

and less aye-contact. For the other problems, L2 did not show anything. 

 

Table 5. Speaking problems faced by students in English class on March 9, 2023 

No. Aspects of Speaking Problem H1 H2 H3 L1 L2 L3 

1. Inhibition 1. Blushing    √  √ 

2. Perspiration       

3. Palm-rubbing    √ √  

4. Staggered voice       

5. Less eye-contact √ √ √ √ √ √ 

6. Reluctance       

7. Poor performance in spoken activities    √  √ 

8. Less interpretation of communication used       

9. Less enthusiasm or willingness to speak      √ 

10. Reading script       

2. Nothing to say     √  √ 

3. Low or uneven 

participation 

       

4. Mother-tongue use     √  √ 

 

Table 5 above showed the results of the observation for the fourth week. The results of the fourth observation 

which was carried out on March 9, 2023 were almost the same as the third observation. The high score students only 

showed one inhibition sign, which is less eye-contact, and showed nothing for the other problems. All of them did the 

“describing house” fluently. Same as before, the low score students showed more speaking problems except L2. L2 

only showed two inhibition signs, which are palm-rubbing and less eye-contact and showed nothing for other speaking 

problems. L1 showed some inhibition signs, such as blushing, palm-rubbing, less eye-contact, and poor performance 

in spoken activities. L3 also showed some inhibition signs such are blushing, less eye-contact, poor performance in 

spoken activities, and less enthusiasm or willingness to speak. Nothing to say and mother tongue use also showed in 

L1’s and L3’s speaking performance. Several times, they asked to their friends how to start the presentation and how 

to say something in English. 

Based on the whole observation, six students who became participants showed some signs of inhibition. The high 

score students showed few signs of inhibition such as: less eye contact and palm-rubbing. While the low score students 

showed more signs of inhibition such as: less eye contact, palm-rubbing, blushing, reluctance, poor performance, less 

enthusiasm or willingness, and even reading script. It came out that the common sign that was often shown by the 
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students is less eye contact. It was shown by all of the participants of the two categories, high and low scores students. 

Nothing to say and mother tongue use were also shown by the students especially the low learners. They often did not 

know how to start the presentation, had no idea to deliver some words in English, and mixed their speaking with 

Bahasa and Javanese. However, from the four observations, there was one problem that did not come out, which is 

low or uneven participation. Based on the observations, all students had a turn to present or speak.  

Further, the researchers also did the face-to-face interview to validate the observation data. Based on the interview 

session, the students encountered four speaking problems, including inhibition, nothing to say, low or uneven 

participation, and mother tongue use. The first problem was inhibition. There were three major factors that influenced 

this problem, such as worry of making mistake, worry about getting criticism, and shyness. The two of them, which 

are worry of making mistake and worry about getting criticism, were related. The students confessed that they were 

worried about making mistake in term of grammar and pronunciation, or even the tongue slips for speaking too fast. 

 

“Sering takut gitu kalau dijudge gitu terus kayak emm emm kayak dijudge dikritik kalau grammarnya salah, 

pronunciationnya salah, terus kalau belibet itu sering” [I am often afraid of being judged and criticized if the 

grammar is wrong, the pronunciation is wrong, and if my tongue slips] (H1) 

 

When it was happened, they were also worried about what the audience would think of them and that they would 

be criticized for the mistakes they made. 

 

“Takut salah, takut apa mungkin penontonnya ini gimana mikirnya gitu, terus nanti kayak keluarnya apa gitu” [I 

am afraid of being wrong, afraid of what the audience might think, and what will come out from my mouth] (H2) 

 

The last one was shyness. In this case, the students admitted that they felt shy to speak English because every eye 

in the classroom stared at them when they started to speak in front of the class. Lack of knowledge and the possibility 

of being laughed by their classmates also made them feel shy to speak in the class. 

 

“Malu karena gak bisa aja” [I feel shy because I can not (lack of knowledge)] (L1) 

 

“Emm malu. Soalnya diliatin banyak orang” [I feel shy because many people stared at me] (L2) 

 

“Karena dilihatin banyak teman juga kalau salah diketawain jadi agak malu” [Because many friends stare at me. 

If I am wrong, they laugh at me. So, I am a bit embarrassed] (L3) 

 

Next, nothing to say occurred when students did not have idea about the topic or did not have enough vocabulary 

and good grammar in English to deliver the idea in their mind. The students claimed that one of challenges in speaking 

English was when they struggled to find sufficient vocabulary to take part on the topic discussed. However, the 

students with a lot vocabularies, at some time, they forgot certain vocabularies or had no idea about certain grammar 

to use, which made them using the wrong ones. 

 

“Iya gak tahu topiknya” [I do not know the topic] (L2) 

 

“Kadang suka apa ya, lupa sama vocab-vocab yang tertentu. Misalkan bahasa Inggrisnya apa gitu, tapi malah 

jadinya apa gitu kan” [Sometimes I forget certain vocabs. For example, I want to say a word in English but the 

wrong word comes out] (H2) 

 

“Iya sering (kesulitan di grammar) … Karena di kelas selalu pakai bahasa Indonesia. Kalau pakai bahasa Inggris 

mungkin pas pelajaran bahasa Inggris aja” [Yes, I often have difficulty with grammar … Because I always use 

Indonesian in class. I use English maybe just for English lessons] (L3) 

 

Then, low or uneven participation was not being a problem here. It only happened when one student had more 

speaking portions than the others. The students said that for some activities, they had a different amount of speaking. 

Some of them had a large portion of speaking, while others were small. More than that, there was no problem in terms 

of participation. All students had a turn to speak. Although priority was given to those who were considered to be low, 

all students still got their turn to speak. 

 

“Jadi misalkan ada apa kalau misalkan story telling gitu kan ada yang jadi narrator, ada yang jadi tokohnya. 

Tokohnya kan pasti dialognya macem-macem, ada yang pendek, ada yang panjang. Ya pembagiannya mungkin 

cocoknya di tokoh mana tokoh mana” [So for example storytelling activity, there is someone who is the narrator, 
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someone who is the character. The characters must have various dialogues, some are short, some are long. So, 

the division may be based on which character matches] (H2) 

 

“Semuanya eee kayak presentasi gitu. Tapi diutamakan anak-anak yang belum bisa yang masih grogi-grogi itu 

diutamakan dulu” [Everyone has a turn, just like the presentation. But priority is given to those who are still 

lacking in speaking. Those who are still nervous are prioritized first] (H1) 

 

The last was mother tongue use. This problem arose when students’ first language influenced their English in 

speaking activity. The students stated that during speaking activity, they kept switching and mixing the language 

between English and Bahasa or even Javanese. 

 

“Itu aku kan pakai bahasa Inggris terus habis itu kecampur sama bahasa Indonesia soalnya lupa bahasa 

Inggrisnya apa gitu” [When I use English, sometimes I mix it with Indonesian because I forget the English 

vocabulary] (H2) 

 

“Tapi ya juga ngeswitch bahasa Indonesia lagi habis itu bahasa Inggris lagi gitu” [I also switch to Indonesian, 

then back to English] (H3) 

 

 

B. Discussion 

This research is aimed to investigate the speaking problems faced by students in learning English based on the 

theory by Ur [5]. By explaining this aim, the researchers can provide the necessary context to understand further 

discussion of the findings. In this research, the researchers found that students experienced three out of four speaking 

problems according to Ur [5], which are inhibition, nothing to say, and mother tongue use. 

Inhibition is a psychological factor that commonly experienced by the learner in speaking activity [33]. In this 

research, the students experienced inhibition which influenced by three factors, such as worry of making mistake, 

worry about getting criticism, and shyness. This research discovered that the students were anxious about making 

grammatical and pronunciation errors, and if they did, they were also anxious about what the audience would think of 

them and whether they would receive criticism for them. This is in line with Afifah, Darsih, & Thamrin [34], stating 

that the students felt shy and anxious to speak English due to their fear of mispronouncing words, and the audience’ 

attentive eyes toward them. 

Nothing to say occurred when the students have no idea to say or share with others. In this research, the students 

experienced nothing to say during the speaking activity. This is in line with Normawati & Muna [35], stating that the 

students actually know what they want to say but they don’t know how to say it. This research also found that the 

students have nothing to say because of a lack of understanding of the topic as well as a lack of vocabulary and 

grammar. It was supported by Andas & Rutniatyanti [2] that students choose to remain silent because they lack the 

vocabulary and grammar to discuss topics with one another. 

Mother tongue use happened when students prefer to use first language then target language in speaking activity. 

According to Khati [36] commonly mother tongue use is as a language learnt before any other language has learnt, 

people learn mother tongue since a child naturally, he/she picked this language in social environment around her/him. 

In this research, the researchers found that the students frequently mixed and switched between English, Bahasa, and 

even Javanese during speaking activities. Andas & Rutniatyanti [2] in their research discovered that most students 

think that mother tongue was easier to use, because they did not need to worry trying to comprehend every word 

spoken in English or coming up with proper English sentences. 

The results of this research are comparable to relevant previous researches. The research conducted by Andas & 

Rutniatyanti [2] and Riadil [25] also indicated that students face problems in speaking when learning English, 

including four speaking problems by Ur [5] which are inhibition, nothing to say, low or uneven participation, and 

mother tongue use. However, the researchers found slight differences in the data generated from this research. This 

research found that low or uneven participation was less of a problem here. It only happened for some activities when 

they had a different amount of speaking. Some of them had a large portion of speaking, while others were small. More 

than that, there was no problem in terms of participation. This difference indicates the need for further research to 

understand the factors that might influence this difference.  

IV. CONCLUSION 

Referring to the results of the research, it can be concluded that both high scores students and low scores students 

were experienced the same speaking problems. Of the four speaking problems, three of them were experienced by the 

students, which are inhibition, nothing to say, and mother tongue use. Low or uneven participation was less of a 
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problem. It only happened in certain activities when they had a different amount of speaking. More than that, there 

was no problem in terms of participation because all students had a turn to speak. Based on the research that has been 

carried out, there are a number of issues that need attention: 1) The result of this research describes the speaking 

problems experienced by the students. It is expected to be a valuable information to all students at junior high schools 

especially in Indonesia about the way to be more confidence in English speaking class. 2) Teachers of English class 

in junior high school are expected to have the best ways to teach speaking skill to their students in order to minimize 

the speaking problems faced by the students. 3) The data collection of this research was done in a limited time 

following the English lesson schedule especially when speaking skill was implemented by the teacher, so that the 

researchers did not have enough time to investigate the speaking problems more deeply. Therefore, it is expected that 

other researchers will be able to allocate more time to gain a better result. 
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