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Based EnhanceSpontaneous
EFL Learners - Junior High School

NindinaJulitaPutri?,DianRahmaSantoso™?

dianrahma24@

\ based enhance the spontaneous < EFL
learners at thejuniorhighschoollevel, wherespeakingremainsoneofthemostchallengingskillsduetonervousness,
hesitation, and limited vocabulary. The research was conducted

involving36eighth- ¢ using = , [
withdataanalyzedthrougha | [ The g [
speakingperformance, gain of 17.78points,asignificancevalueof.000,andat-valueof-
12.323, while the percentage Poor substantially50%, 5.6%  after  the

treatment. It is therefore concluded that picture-based media significantly and positively affects EFL learners'
spontaneous speaking skills by reducing anxiety, activating background knowledge, and encouraging more natural
verbal interaction, which aligns with the principles of Communicative Language Teaching (CLT) emphasizing
meaningful interaction and authentic contexts in language learning

Keywords-picture-basedmedia,speakingskills, EFL learners,pre-experimental,juniorhighschool, spontaneousspeaking

Abstrak. Penelitian ini mengkaji penggunaanmediaberbasis gambaruntuk meningkatkan keterampilanberbicara spontan
pesertadidik EFLditingkat sekolahmenengahpertama, dimana berbicara menjadi salahsatuketerampilan paling
menantang akibat rasa gugup, keraguan, dan keterbatasan kosakata. Penelitian dilaksanakan di salah satu SMP di

Sidoarjo,JawaTimur, melibatkan36siswakelasdelapandengandesainpra-eksperimenkuantitatifpendekatansatu
kelompokpretes-postesdandianalisismenggunakan ] _ [
kinerjaberbicara penlngkatan sebesar 17,78 poin, nilai

5|gn|f|kan5| .000, dan nilai t sebesar -12,323, serta penurunan persentase siswa pada kategori Kurang dari 50%
menjadi 5,6% setelah perlakuan diberikan. Disimpulkan bahwa media berbasis gambar berpengaruh positif dan
signifikan terhadap keterampilan berbicara spontan peserta didik EFL dengan cara mengurangi kecemasan,
mengaktifkan pengetahuanlatarbelakang,danmendoronginteraksiverbalyanglebihalami,sejalandenganprinsip
Pengajaran Bahasa Komunikatif (CLT) yang menekankan interaksi bermakna dan konteks autentik dalam
pembelajaran bahasa.

Kata Kunci - media berbasis gambar, keterampilan berbicara, peserta didik EFL, pra-eksperimen, sekolah menengah
pertama, berbicara spontan

ILINTRODUCTION

English is widelyutilized in academic, professional, and social settings. Therefore, the ability to
speak and express ideas verbally aspect ‘o1 students learning foreign
oo Speaking is essential skill since people frequently share their thoughts knowledge, and
lifeexperienceswithothers|1].Speaking is frequentlyseenasthemost difficult skillforstudents
toacquire .ThisisbecauseEnglishisnot
the language used by students all the time in their Iearnlng environment. Usually, students know
nothingabouthowtoexpresswhattheywanttosay,whichmakesitdifficultforthemtoparticipate
actively in conversation. Brown expressideasverbally
. Five elements that determine a person S speaklng quality are comprehension, grammar,
vocabulary, pronunciation, and fluency. Among these elements, fluency serves as a crucial
indicator of communicative competence because it reflects a learner’s ability to speak naturally,
smoothly,andspontaneously.SpontaneousspeakingisanimportantskillforEFLstudentsbecause
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real-life communicationrarelyallows speakers sufficient time to prepare or memorize responses.
Students are expected to respond immediately in daily interactions, both in the classroomand in
real-worldsettings. Therefore, theabilitytospeakspontaneouslyreflectsstudents’communicative
competence and readiness to use English in authentic situations.

Spontaneous speaking refers tothe abilityto produce speech inrealtime without relying onprior
preparationorscripts.AccordingtoPahalawan,spontaneousspeakingisaformoforalproduction in
which speakers generate utterances immediately based on contextual understanding, and the
content ofthe speech cannot be predicted in advance [3]. Similarly, language learning materials
describespontaneoustalkasunscriptedspeechinwhichspeakersgenerateideasandexpressthem
directly without preparation, reflecting authentic language use [4]. Furthermore, an international
study defines spontaneous speaking as the ability to produce and organize speech immediately
without prior preparation, emphasizing the cognitive and linguistic processes involved in
expressingideasinreal-lifesituations[5]. Therefore,spontaneousspeakingnotonlyhighlightsthe
production of unscripted utterances but also the cognitive abilities that enable individuals to
express ideas appropriately in real-time contexts.

However, in many EFL classrooms, students still face various challenges in developing their
speaking fluency. During preliminary classroom observation in one of the junior high school in
Sidoarjo,studentsfrequentlystrugglewiththeirlackofconfidencewhenspeakingEnglishinfront
ofothers. Students also having a fear for making mistakes in pronunciation, grammar, and word
choicethatcanleadtohesitationandreducedparticipationinspeakingEnglish.Anotherchallenge,
speaking often taught in a controlled, scripted manner which limits student’s ability to
communicate spontaneously. This lack of spontaneity reflects a weakness in students’ speaking
fluency, as they often rely on memorized expressions rather than producing speech naturally.
Student’s abilityto speak fluentlywithout relying too muchon memorized scripts is essentialfor
achieving communicative competence.

These challengesare not unique totheobserved classroom. The lack ofopportunities for real-life
speakingpracticefurtheraffectsstudent’sspeaking abilities.Insomeclasses,theuseofEnglishis
limited only to certain activities, leaving students with insufficient practice to use the language
naturally. Thelearningatmospheresometimesplacesmoreemphasisonwritingorreading,giving
speaking activities minimaltime and attention. This imbalance can hinder student’sdevelopment
in oral communication skills. Similar problems were reported by [6], who revealed that EFL
learners often feared making mistakes and showed low confidence in speaking English. Another
studyalso highlighted that students feelembarrassed and find it difficult to string wordstogether to
form a coherent sentence [1]. In addition, several studies reported that many students still
struggle to improve their speaking skills because a lack of practice chances, communication
anxiety, and less participatorylearning methodologies are allfactorsthat hinder the development
oftheseabilities[7]. Furthermore, students’ lackofformalor casualEnglish speaking experience
with their peers, causing them to feel shy and found it difficult to produce proper words or
dialogues because they were fearful of making mistakes [8].

Toovercometheseissues,oneofthewaysisbyusingsimpleandaccessiblemediasuchaspicture. Pictures

provide visual prompts that encourage students to generate ideas instantly and respond orally

without relying on memorized texts. To minimize misunderstanding during speaking activities,

teacherscanusethepictureasmediathroughvarioustechniques inordertoachievethe goal of speaking
o [9]. picture ' English © _ learningencourage
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produce and memorize more ideas so it can make their speaking skill increased [6]. Media is
defined as anything, including people, materials, or events, that can create conditions supporting
students in gaining knowledge, skills, and attitudes [10]. In speaking activities, pictures can
provide meaningfulsituations that encourage learners to share their ideas orally. This idea is also
supported by the principles of Communicative Language Teaching (CLT), which emphasize
meaningful communication and authentic contexts in language learning [11]. Through pictures,
students are guided to respond orally in real-time, which promotes more naturaland spontaneous
speech production. As visual media, picture are believed to be able to stimulate and guide the
students in speaking activities, because picture serve for illustration, foster students’ creativity,
accommodate their interests, encourage them to share their thoughts and also make the teaching
and learning process more engaging and entertaining [12]. Pictures function is more than merely
a teaching tool, by depicting places, objects, and people they become an essential components of
students learning experiences that the teachers must help their students to cope with [13]. By
integrating visual aids, students are encouraged to participate actively, creating a more enjoyable
and relaxed experience [14].

Amongthevarioustypesofpicturesusedinlanguagelearning, Wrightdescribessinglestimulating
pictures as one category visual materials that focused image functioning as a specific reference
stimulus to trigger verbal responses [15]. Unlike picture series that guide students through
sequential events, a single picture requires students to independently observe, interpret, and
immediately produce oral responses based on their own understanding, making it especially
suitable for developing spontaneousspeaking. Supporting this, Harmer explainsthat picturescan
be utilized in a variety of speaking activities, including drills, communicative games, prediction
tasks, and discussionsthat motivate studentsto describe, anticipate, and verballyrespond to what
they observe [16]. Moreover, pictures can contribute to reducing speaking anxiety by providing
learnerswithaclearvisualcontextthat helpsthemorganizetheirthoughtsandcommunicatetheir ideas
more effectively. For this reason, a single picture was selected in the present study to stimulate
students’ spontaneous oral responses during real time classroom activities.

Some of quantitative studies shown that picture can significantly enhance student’s speaking
performance.Forexample,aone-grouppretest-posttestrevealedanincreaseinscoresbetweenthe
pretest and posttest, which means that the students’ speaking skills can be enhanced by using
pictureseries.Specifically,theaveragepretestscorewas72.43,whiletheposttestscoreincreased
t077.79[17].Anothersimilarstudy alsorevealed pictureproved

_ " speaking abilities. The data shows before the treatment was applied, the
students’ speaking skills were at anaverage scoreof25.50r levell (limited). After the treatment
using pictures, students’ speaking scores significantly increased to 42.3, rising to level 2
(intermediate). Therefore, it can be concluded that pictures can help students enhance their
speakingabilitiesbyutilizingvisualizationtostimulatespeakingideas| 18].Inaddition,thepaired
sample t-test in another studyrevealed that the usage of images significantly improved students’
speaking scores,withstatisticalresultsshowing p<0.05 [19].Similarly, ina paired sample t-test
revealedthatpicturemediasignificantlyimprovedlearners’speakingperformance. Andtherewas

g _ _ { ) [20].Furthermore,a
studyalso revealedthat students’speakingskills is significantlyimprovedaftertheapplicationof
picturemedia,whichsupporting teaching | 0 [14].
Overall, these results offer strong quantitative proof that picture media can enhances students’
speaking abilities by facilitating more active verbalparticipation, lowering anxiety, and boosting
idea development.
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Inpreviousstudies, pictureswere commonlyused asspeaking materialsthat present familiar and
contextual descriptive topics for students. These materials typically include pictures of people,
places, animals, or objects that can be described based on their physical characteristics,
appearance, and features. Such visual materials encourage learners to express ideas orally by
describing what they observe, enabling them to generate ideas spontaneously without relying on
memorized expressions. Byusing picture-based descriptive topicsthat arecloseto students’real-life
contexts, learners are more likely to speak naturally and confidently, which supports the
development of spontaneous speaking skills.

The gap of this research lies in the fact that many previous studies used pictures as a medium in
English language learning, but those studies focused on writing skills and vocabulary mastery.
Research discussing speaking skills especially spontaneous ability is still very limited and
underexplored. Furthermore, previous studies often addressed speaking skills in general without
delvingdeeperintospontaneousandcreativespeakingabilitiesinreal-lifesituationandconditions.
Thisstudyaimstoinvestigatewhethertheuseofpicturesasamediuminlearningcansignificantly
improvejuniorhigh school students’ _ _ ’ as o g guag
(EFL) Unlike most previousstudiesthat focusedonwritingand vocabularyaspects,this
research aims to investigate whether the use of picture-based media significantly improves
students’ spontaneous speaking skills so that they become more fluent and confident without
relyingtoo muchonmemorizedtexts. Byaddressing this issue,thisresearchaimsto providenew
insights on how picture-based media significantly affect the eight-grade students’ spontaneous
speaking performance in

Theresearcher «rployeda D] with |
The g VoS .
Group Pretest Treatment Posttest
Experimental 01 X 0O:

O: = pretest (before treatinent), X = treatment (picture-based media), O: = positest (after treatment)

Oneclassreceivedtheintervention(picture-basedmedia)andcompletedoralspeakingpretestand
posttest to measure changes in spontaneous communication. A pre-test conducted byresearchers
aimedtoidentifystudent’sabilitybeforethetreatment,andtheposttestwasconductedtocompare the
student’s achievement result after the treatment. The treatment was conducted in a single
learning sessions, in which picture-based media were utilized to encourage students to speak
spontaneously. During this session, students were presented with selected pictures and asked to
provide spontaneous spoken responses based on the visual prompts. The purpose of this activity
wastoprovideameaningfullearningexperiencethatstimulatedstudentstoengageinspontaneous  oral
communication without prior preparation. To measure students’ spontaneous speaking
performance, the researcher used anoralspeaking assessment rubric asthe primaryinstrument in
both pretest and posttest.

As stated by Creswell and Creswell [21], an experimental design involves deliberately
manipulating a variable to determinetheir effect onanoutcomewhile keeping other condition as
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constantaspossible.Inthisstudy,picture-basedmediafunctionedasthetreatmentvariable,while
spontaneous speaking performance was the dependent variable. This design was chosen because
o thestudyonlyincludedoneclass,and wasdetermined
student treatment. Although a control group was not
employed,thisapproachwasconsideredappropriategiventhelimitednumberofavailableclasses  and
the exploratory nature of the study [22].

Participants and Setting

The participants of this study were eight-grade students enrolled in the English as a Foreign
Language (EFL) program at a state junior high school in Sidoarjo, East Java. The participants
consisted of 36 students from a single class. The sample was selected using purposive sampling
with the purpose of selecting a class that would benefit most from the treatment. The class was
identifiedbytheEnglishteacherashavinglowspontaneousspeakingability,makingitappropriate group
to examine whether picture-based media could significantly improve their speaking performance.
The class was a typicalEFL class where English was taught as a foreign language. Participation
in this study was entirely voluntary, and permission was obtained from the school principal and
English teachers prior to data collection.

ResearchlInstruments
Spontaneousspeakingwasobtainedbyinstructinglearnerstospeakforl-2minuteswithoutnotes  and
each participants was given 5 guiding questions. The guiding questions were adapted from
EnglishNusantaraGradeVIl1book,andweremodifiedtosuitthetopicinthisresearch. Thistask was
designed to assess students’ ability to produce spontaneous oral communication. Performances
were audio and video recorded to ensure accurate assessment. Speaking performance is evaluated
using an analytical assessment rubric adapted from Brown [23] which was ~ assess

o spontaneous , speaking‘The:rubric functioned cas the
scoring instrument to generate quantitative data for analysis. It includes four
(21 and to

5. Higher scores indicate stronger performance in each component. The rubric used in this study
is presented in Table 1.

Table 1. Assessment Rubric

Aspects Score 5 (Excellent) Score 4 (Good) Score 3 (Average) Score 2 (Poor) Score 1 (Very
Poor)

Pronunciation Pronunciation  1s  Minor Some pronunciation Many Pronunciation  1s
clear and easy to pronunciation errors that pronunciation mostly unclear and
understand errors but meaning sometimes affect errors that affect difficult to

is clear meaning understanding understand

Grammar Uses grammar  Some grammar Makes frequent Many grammar Has very limited
correctly with few errors but meaning grammar error; the errors that confuse ability to use basic
errors is clear message 1S meaning sentence patterns

sometimes unclear

Vocabulary Uses  appropriate  Uses enough Limited vocabulary Very limited Extremely limited
and varied  vocabulary to and often repeats vocabulary, making vocabulary; cannot
vocabulary express ideas the same words expression difficult  express basic ideas

Fluency Speaks  smoothly Mostly fluent; some Often pauses but Frequentpausesand TUnable to speak
with natural pace; hesitation but can continue  broken sentences smoothly
very few pauses meaning clear speaking

ScoringProcedure
The scoring process was conducted by the researcher who assessed each students’ recorded
speaking performance based onthe four aspects presented inthe rubric. To maintainconsistency
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intheassessment,theresearchercarefullyreviewedeveryvideorecordingandappliedthescoring
criteriawhileassessingeveryperformance.Thisprocedurewasappliedconsistentlytobothpretest and
posttest recordings to maintain objectivity in the scoring process.

Picture-BasedMedia

Thisstudyused single printed picturesasthe instructionalmedia during thetreatment sessionsto
stimulate students’ spontaneous speaking ability. Printed pictures were considered suitable
because they are easy to implement in individual or group speaking practice, do not require
additional electronic devices, and allow students to focus directly on the visual stimulus without
distraction. The pictures used in this study were developed by the researcher based on materials
fromthe English Nusantara textbook and were modified to suit the purpose ofthis study. A total
ofsevenpictureswerepreparedforthetreatmentsessionsrepresentingthreetopics:people,places, and
animals. eachpicture represented adifferent topic to avoid repetitionand to provide students with
variation in speaking practice. Each picturewas designed to be simple and clear enough for eight-
grade students, allowing them to respond spontaneously based on their own understanding of the
picture. Sample pictures used in the treatment are presented in Figure 1.

Figurel.ExamplesofPicture-BasedMediaUsedinTreatmentSessions(People,Place,Animal)

Data Collection Procedures

The data in this study were collected through a series of structured procedures consisting of three
main stages: a pre-test, a treatment, and a post-test. These procedures were designed in accordance
with the pre-experimental one-group pretest-posttest design, in which a single group of participants
was assessed before and after receiving a treatment without the presence of a control group. The
primary aim of this data collection process was to investigate whether the use of picture media had
a significant effect on students' spontaneous speaking ability. The procedures of the research are
explained as follows.

1. Stagel:Pre-test

_ was conducted any g order to collect initial data about
thestudents'speakingability,specificallyindescribingpeople,places,andanimals. Themaingoal of the
pre-test was to find out how well students could describe things using their own words without
any visual help or prior instruction related to the topic.

Before the pre-test started, the researcher explained the procedure clearly to all students so they
would understand whattheyneeded todo. Students weretold thattheywould be askedto answer
several spoken questions one by one, and that their answers would be recorded for scoring
purposes. Theclassroomwasarrangedtobeascomfortableandrelaxedaspossiblesothatstudents would
not feel nervous and could speak more naturally.
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In this stage, students were asked to answer five guiding questions verbally without the help of
any pictures or visual materials. The questions were created to encourage students to produce
descriptive speech across three topic areas: person, place, and animal. These topics were chosen
because theyare commonand familiar to studentsatthis levelof learning. The guiding questions
used in the pre-test were as follows:

1. Tellmeaboutyourbestfriend. (person)

2. Describeyourclassroom.(place)

3. Tellmeaboutyourfavouriteanimal.(animal)
4. Describeyourschool.(place)

5. Tellmeaboutyourfavouriteteacher.(person)

2. Stage 2:Treatment

The treatment was conducting in one session consisting of two lesson periods due to the limited
timeallocatedbytheschool,astheresearchwascarriedoutduringtheexaminationperiod.Despite  the
limitedschedule, thetreatment wascarefullyplannedtoremaincomprehensive byintegrating three
topics simultaneously. The topic is describing people, describing place, and describing animals
using pictures as the primary media. Each topic was addressed through different activity formats
to maximize student’s speaking exposure within the available time. Before students
participatedinthespeakingtasks,theresearcherdemonstratinghowto describeeachtopicorally,
followed by vocabulary building to support students’ language production.

Thefirsttopic was describing people. Thesession began with a warm up activity calledGuess Who
Am |, where the students were asked to stand in front of the class and describe one of their
classmateswithoutrevealingtheperson’sname,whiletheotherstudentstriedtoguesstheidentity

oftheindividualbeingdescribed. Thisactivitywas intendedtoactivatestudents’priorknowledge and
familiarize them with descriptive vocabulary related to physical appearance and personality.
Afterthewarmup,avocabularybuildingwascarriedouttoexpandandstrengthenstudents’
understandingofrelevantterms. Studentsthenengagedinagroupspeakingactivityinwhichthey two
grouj grouj , picturecontainingseveral
people. Students discussed and observed the picture but they were not allowed to take notes or
memorize information. Afterwards, eachgrouppresented anoraldescriptionofthepeople shown in
the picture, including details about their physical appearance and personality.

Thesecondtopicwasdescribingplace.Afterthevocabularybuildingsession,studentsparticipated in a
speaking corner activity where two pictures of different locations were displayed on the
classroomwall. Students stood ina line, and one byone theyapproached a pictureand produced a
spontaneous sentence describing what theysaw before giving the next turn to the next student.
This activity was designed to encourage students to respond verbally in a spontaneous manner
without prior planning.

The final topic was describing animals. After completing the vocabulary building, students
engaged in an individualspeaking task. Students was invited to the front of the class one by one
to describe an animal picture orally. They were encouraged to speak spontaneously describing
features such as the animal’s physical appearance and behavior.
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3. Stage3:Post-test

, followed formatandprocedure , were asked to
respondorallytofiveguidingquestionsusingdescriptivelanguage. Theguidingquestionsusedin ~ the
post-test were as follows:

1. Describeyourmotherorfather. (person)

2. Describeyourhouse.(place)

3. Describeyourfavoriteclassmate.(person)
4. Describeyourfavoriteplace.(place)

5. Describeananimal youareafraidof.(animal)

DataAnalysis

quantitavily.Eachspeaking
performances was rated using the analytic rubric adapted from Brown, which includes four
aspects:pronunciation, grammar, vocabulary, and fluency[23]. Eachaspect received anumerical
score,andthetotalofthescoresindicatedthestudents’overallspeaking ability. Thetotalscoreof each
student was calculated byadding the scores fromthe four aspects. Since the maximumtotal score
was 20, the final score was converted into a scale of100 using the following formula:

Total Score
Final Score = —0 X 100

The hypotheses ofthis studyare

basedmedia ©'theeighth-grade
spontaneousspeakingperformance.

basedmedia ©theeighth-grade
spontaneousspeakingperformance.

The pre-test and the post-test scores were then analyzed using SPSS to examine the effectiveness
of the treatment. Before testing the hypothesis, a normality test was conducted to determine
whether the data were normally distributed. After that, the hypothesis was tested using the
appropriate statistical test based on the result of the normality test. The significance level was set
atp <0.05. If the p-value is less than 0.05, Ho is rejected and Hi is accepted, indicating a significant
effect of picture-based media on students' spontaneous speaking performance. Conversely, if the
p-value is greater than 0.05, Ho is accepted, indicating no significant effect.

111.RESULTSANDDISCUSSION

This chapter provides the result of the research and the discussion of the data analysis that has been
conducted by the researcher. This study aims to determine the effect of treatment on student’s
speaking ability through a one-group pre-test and post-test design. The data were collected from
the students’ scores obtained before and after the treatment was implemented.

In this chapter, the researcher provides the result of the data analysis, which includes descriptive

statistics, normality test, and hypothesis testing. The descriptive statistics were used to describe
the students’ pre-test and post-test scores, and the normality test was performed to assess whether
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thedatawerenormallydistributed.Furthermore,thehypothesis performed
thestudents’
treatment.

Moreover,thischapter also discussthe results’ interpretationand relatesthemto thetheoriesand
previous studies relevant to the research topic. The discussion aims to explain how the treatment
affected the students’ speaking ability and

ResearchFindings
1. DescriptiveStatistics

Table 2. Descriptive Stafistics of Pre-test and Post-test Scores

N Minimum Maximum Mean Std. Deviation
Pre-test 36 25.00 70.00 48.47 10.94
Post-test 36 50.00 90.00 66.25 9.73

Table 2 presents the descriptive statistics of the pre-test and post-test scores of 36 EFL learners
who participated in this study. The statistics included minimum score, maximum score, mean
score, and standard deviation. The result of descriptive statistics is presented in the table below.

As shown in Table 2, the mean score of the pre-test was 48.47 with a standard deviation of 10.94,
while the mean score of the post-test increased to 66.25 with a standard deviation of 9.74. This
indicates a mean gain of 17.78 points, suggesting that students' spontaneous speaking skill
improved after the implementation of picture-based media. The decrease in standard deviation
from 10.94 to 9.74 further indicates that students' scores became more consistent after the
treatment.

7 more detailed | 7 scoredistributionwasfurther
categorized based on the assessment rubric. The category distribution of |
ispresentedin

20
18
16
14
12
10

Number of Students

o Mo 00

Very Poor Poor Average Good Excellent

Score Category

Pre-test Post-test

Figure 2. Chart Category Distribution of Pre-test and Post-test (N=36)
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Category Score Range Pre-test () Pre-test (%) Post-test (f) Post-test (%)
Excellent 85-100 0 0.0% 2 5.6%

Good 70-84 3 8.3% 13 36.1%
Average 55-69 10 27.8% 19 52.8%

Poor 40-54 18 50.0% 2 5.6%

Very Poor 0-39 5 13.9% 0 0.0%

Aspresentedin

beforethetreatmentwasimplemented, halfofthestudentswereclassified in the

Poor category, and none of them achieved the Excellent level. After the treatment, a significant
improvement could be seen. The percentage ofstudents in the Poor categorydropped sharplyto
5.6%, while 36.1% ofthe students moved into the Goodcategoryand 5.6% succeeded in reaching
Excellent. These findings visually confirm the substantial improvement indicated by the mean
gain of 17.78 points.

2. TestofNormality

datafulfilledtheassumptionsnecessaryforparametricanalysis.

Table 4. Tests of Normality

todeterminewhether

Kolmogorov- Shapiro-
Smirnov Wilk
Statistic df Sig. Statistic df Sig.
Pre-test A11 36 200%* 967 36 340
Speaking
Post-test 134 36 098 960 36 218
Speaking
* This is a lower bound of the true significance
presented | resultsshowed g
_ was.340 was.218, g .05.Thisindicatesthat
both datasets
appropriate (0 useas inferentialstatisticalanalysis 11 thisstudy.
3.
Following ("= normality
Table 5.
Table 5. Paired Sample T-Test Results
Mean Std. Std. Error t df Sig. (2-
Deviation Mean tailed)
Pre-test 48.47 10.94 1.82
Post-test 66.25 9.74 1.62
Difference -17.78 8.66 1.44 -12.323 35 .000
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As presented in Table 5, the paired sample t-test produced a t-value of -12.323 with 35 degrees
of freedom and a significance value of .000, which was lower than the significance level of .05.
This finding shows that there was a statistically significant difference between the students’ pre-
test and post-test scores. Accordingly, the null hypothesis (Ho) was rejected, indicating that the
implementation of picture-based media significantly enhanced the spontaneous speaking ability
of EFL learners.

The results of this study indicate that picture-based media significantly enhanced the spontaneous
speaking abilities of EFL learners. This can be seen from the improvement in the students’ mean
scores, which increased from 48.47 in the pre-test to 66.25 in the post-test, resulting in a mean
gain of 17.78 points. In addition, the distribution of score categories showed a considerable change
in students’ performance. Before the treatment, most students (50%) were classified in the Poor
category, and none of them achieved the Excellent level. However, after the treatment was
implemented, the percentage of students in the Poor category dropped sharply to 5.6%, while
36.1% of the students reached the Good category and 5.6% succeeded in attaining Excellent.
Overall, these findings demonstrate that the use of picture-based media gave a significant and
positive contribution to the students’ spontaneous speaking performance.

improvementinstudents’spontaneousspeakingabilitymaybelinkedtothecharacteristicsof
picture-based media as a teaching tool. As cited in Arsyad, Gerlach and Ely explain that media
includesanyperson,material,oreventthatcancreateconditionssupportinglearnersindeveloping
knowledge, skills, and attitudes [10]. In speaking activities, picture-based media provides
meaningfulsituationsthatencouragestudentstoexpresstheirideasorallyandmorespontaneously.
Byusingpicturesasvisualstimuli,  studentsreceivecontextualsupportthathelps  lessencognitive
burdenandreducehesitationduringspeakingactivities.Asaresult,studentscanconcentratemore on
delivering their ideas rather than thinking about what topic to talk about. This is especially
importantinspontaneousspeakingtasks,wherelearnersarerequiredtoproducelanguagedirectly
without extensive preparation.

This idea is further supported byWright, who statesthat picturesshould not be viewed simplyas
decorative components, but rather as valuable resources for communication in language learning
[15]. Inthis study, the pictures used during the treatment acted as meaningful stimuli that helped
activate students’ background knowledge and encouraged them to speak more naturally. By
providing a visual context, the pictures helped students construct their spoken responses more
easily, while also decreasing the nervousness and hesitation commonly experienced by EFL
learners during spontaneous speaking activities.

The findings of this study, which revealed significant improvement in students’ speaking
performance, are supported by several previous studies on the use of picture-based media in EFL
classrooms. The mean gain of 17.78 points and the significance value of .000 obtained in the
present research align with the findings of [17] whose one-group pretest-posttest study
demonstrated a substantial increase in students’ speaking scores after the implementation of
picture series. This finding confirms that visual media can effectively encourage speaking
production. Moreover,thestatisticalsignificancereportedin[19]and[20],bothshowingp<0.05
inpaired samplet-tests, further supportsthepresent study’st-valueof-12.323,indicatingthatthe
positiveimpactofpicture-based mediaonspeakingperformanceisconsistent acrossvariousEFL

("_.I turnitin Page16of20-integritySubmission SubmissionIDtrn:oid:::1:3615966688



F‘I turnitin‘ Page170f20-IntegritySubmission SubmissionlDtrn:oid:::1:3615966688

settingsratherthanoccurringbychance. Inaddition,thefindingsin[14]confirmthatvisualmedia
contributes to speaking development by reducing learners’ anxiety and encouraging more active
verbalinteraction.Thistendencywasalsoevidentinthepresentstudythroughthenotabledecrease in the
Poor category from 50% to 5.6% after the treatment.

The findings are in line with the principles of Communicative Language Teaching (CLT)
introduced by Richards and Rodgers, which emphasize meaningful interaction and authentic
contexts in language learning. In this study, picture-based media supported those principles by
encouraging students to participate in communicative activities through meaningfulresponses to
visual stimuli. Instead of depending on memorized expressions or prepared dialogues, students
were encouraged to produce spontaneous utterances based on the pictures they saw, reflecting
communication that occurs in real-life situations.

Although the one-group pretest-posttest design used in this study was effective for examining
students’ progress within a single group, several limitations should still be considered. Since no
control group was included, it is difficult to completely eliminate the influence of external factors
such as students’ exposure to English outside the classroom, personal motivation, or previous
learning experiences. Therefore, future research is recommended to apply a control group or use a
quasi-experimental design in order to provide stronger evidence regarding the effectiveness of
picture-based media in improving spontaneous speaking skills.

Despite the limitations of the study, the findings still offers valuable implications for teaching
practice. The increase of 17.78 points in the mean score, supported by the clear movement of
students from the Poor category to the Average and Good categories, demonstrates that picture-
based media contributed significantly to students’ speaking development. Even with a limited
duration of treatment and the absence of a control group, the improvement was practically
meaningful. Forthisreason,EFLteachersareencouragedto usepicture-based mediaconsistently as
part of speaking instruction. Since pictures can be used in printed, digital, or projected forms,
thisstrategyisflexibleandsuitableforvariousclassroomconditions,includingenvironmentswith
limited access to technology.

IV.CONCLUSIONANDSUGGESTION

The implementation of picture-based media in this study was successfully carried out through
structuredandengagingspeakingactivitiesthateffectivelystimulatedstudents'spontaneousverbal
production. By utilizing single pictures across three topics describing people, describing places,
anddescribinganimals,studentswereencouragedtoobservevisualstimuliandexpresstheirideas
immediately without prior preparation or written notes. The variety of activity formats, ranging
from group discussions to individual performances, ensured that all students were actively
involvedinthespeakingprocess.Despitebeingconductedwithinasingletreatmentsessionoftwo lesson
periods due to school time constraints, the activities proved sufficient in creating a meaningful
and low-anxiety speaking environment that supported spontaneous language production among
EFL learners.

results several

and withintheEFLcontext, Englishtééchersareencouragedto apply
picture-basedmediamoreconsistentlyinspeakingclassestopromotespontaneousspeaking
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practice. The practical nature of pictures, whether used in printed, digital, or projected forms,
allowsthisstrategytobeimplemented inawiderangeofclassroomsettings, eveninschoolswith limited
access to technology. To achieve better learning outcomes, teachers should also choose pictures
that are meaningful and culturally appropriate for students. Students should actively
engageinspeakingtasksthatinvolvepicture-basedmedia. Thevisualsupportprovidedbypictures  can
help students practice expressing thoughts directly and naturally. Frequent participation in these
activities is expected to strengthen speaking fluency as well as confidence in real-life
communication.Forfutureresearchers,conductingsimilarstudieswithacontrolgrouporaquasi-
experimentaldesign is recommended to provide stronger evidence regarding the effectiveness of
picture-based media. Further research may also investigate the implementation of picture-based
media in different language skills, educational levels, or learning contexts to expand its
pedagogical application. In addition, examining the long-term impact of picture-based media on
spontaneous speaking ability beyond a single treatment period would be valuable.
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